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Executive Summary

Alternative High School Scheduling
A View from the Student’s Desk

In 1995, the Metropolitan Educational Research Consortium (MERC) commissioned a study of alternative high
school scheduling models to determine the effects of different high school schedules on teaching strategies,
teacher and student satisfaction, and student and school performance. Specifically, it was hypothesized that
block schedules would (1) improve teacher classroom and work behavior, (2) improve the working conditions
for teachers and students, and (3) improve student and school outcomes.

This briefing paper, our second report of the data, presents the results of the analysis of the survey
administered to students in the Spring of 1995. This paper will also be followed by a third report in the Fall of
1996 which will present our analysis of the school and student performance data. A final report emanating from
this research will focus on the teacher, student, and administrator issues which should be considered prior to
adoption of a new high school schedule.

This paper's findings can be used to determine if block scheduling is accomplishing two of its three main
intentions: (1) fostering teacher classroom and work behaviors which foster greater student involvement, and
(2) creating better working conditions for students and teachers. The paper also lends itself to beginning a
discussion regarding block scheduling’s third intention of not lowering standards. Our third report will more
directly address that purpose.

This analysis compared and contrasted the way students answered twenty-five questions concerning their
perceptions and behaviors regarding teacher classroom behavior, and student work behavior. It reports student
perceptions of three major effects of lengthening the amount of classroom time and establishes levels of
student satisfaction with the scheduling options. For example,

1. Students in everyday semester long block schedules report significantly more satisfaction with the
number of available courses to them than students in everyday short block schedules, and alternating
long block schedules. Students on the alternating long block schedules which do not use a study block
report the second highest level of satisfaction with the number of available courses. Students on the
six period schedule are the least satisfied with the number of courses available to them.

2. - Studentsin everyday semester long block schedules perceive their teachers using significantly more
group instruction than students in alternating long block, and everyday short block schedules.
Correlation coefficients indicated a positive relationship between minutes and length of time in the
block. This finding suggests that use of group instruction increases as the number of minutes in class
increase (and group instruction decreases as minutes decrease).

3. Students in everyday semester long block schedules report that their teachers use portfolios to assess
their performance significantly more often than students in schools using six periods per day schedules
and most alternating long block schedules.

4, No significant findings are associated with schedule type for homework, student/iteacher relationships,
curriculum and general student satisfaction. However, the analysis identified many significant
differences, which may or may not be attributed to the schedule, when the data was analyzed by
school. For example, why are students in one semester block school able to complete their homework
in school to a significantly greater degree than other semester block schools. Similarly, why are

_students in two alternating block schools able to complete their homework in school but not in other
alternating block schools? Findings such as these were not interpreted since they appear to have
more to do with school ethos than schedule type. However, these findings, found in the appendices,
should be of interest to school and school division level personnel intent on enhancing school
improvement efforts.
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Alternative High School Scheduling:
A View from the Student’s Desk

In 1995, the Metropolitan Educational Research Consortium (MERC) commissioned a
study of altemnative high school schedules to determine their effects on teaching strategies,
teacher and student satisfaction, and student and school performance. This paper

presents the results of the analysis of teacher surveys and focus group interviews in twelve

high schools utilizing different sChedqung alternatives.

BACKGROUND. The schedule is‘ a structural component high school schools use to
organize curriculum, and its delivery, and control student interactions. This important toql
has a long history. In 1910, the Carnegie Foundation proposed 120 hours in one subject
as a standard time unit to measure the worth of a high school credit. Their “Carnegie
Unit” became the structural comporient on which schools organized and delivered the
curriculum and led to the everyday schedules where classes meet four or five times a
week, for 40 to 60 minutes, for 36 to 40 weeks each year. Over the years, several
attempts have been made to move away from the everyday Carnegie-based schedules.
In the late 1960's and early 1970's “flexible modular’ schedules sought to replace lock.

step schedules with class periods of varying lengths of time.

In the late 1980s, réformers attempted to make schools more efficient and effective by
imposed additional graduation requirements and 'changed the order and delivery of
curricula. They also focused on strategies such as outcome-based education, alternative

assessment, interdisciplinary teaching, site-based management, essential schools,
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cooperative leaming, and technology infusion. Block scheduling was offered as a way to
facilitate the reforms. From 1988 to the present, block scheduling, which organizes at
least part of the daily school schedule into blocks of time larger than 60 minutes was seen
as a centerpiece of high school restructuring efforts. Today, at least 14 percent of all high

schools use some form of block scheduling.

Advocates propose that block scheduling should accomplish three main intenfions: (1)
foster teacher classroom and work behaviors which foster gréater student involvement in
the leaming prbcéss, (2) create better‘wolrking conditions for students and teachers, and
(3) n'ot lower standards. This paper's findings can be used to determine if block

scheduling is accomplishing the first two main intentions.

METHoODOLOGY. The study used a non-experimental, correlational approach with a pre and
post component on some factors (see Appendix I). The study does not meet the
randomization, manipulation of treatment, and use of a control group requirements of an
experimental design which would lead to inferences to a true cause and effect relationship.

A summary of methodology is found on Table 1.
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TABLE 1
Summary of Methodology
The Research Questions, Data Sources and Analytic Techniques used in this Study
Research Questions Data Sources Analytic Technique
What effect does the schedule have on teacher Two sources of information were used | An analysis of variance (ANOVA)
classroom behavior? to collect the data to answer the was used to hightight statistically
research guestions. significant differences in
What effect does the scheduie have on student productivity amang schedules.
working conditions? (1) Survey instruments were designed | The standard of p<.05 and
to collect data on the perceptions of Eta>.05 was set to determine
What effect does the schedule have on student students at the twelve schools. statistically significant findings.
‘behavior?
(2) On-site visits and administrator These analyses were supported
What effect does the schedute have on student interviews were conducted at twelve by on-site observation and
performance? schools. At six of the schools, focus interviews to develop a wider
group interviews with students and understanding of the perceived
How satisfied are students with their schedules? parents were conducted. effects of the schedule.

SCHEDULES STUDIED. Table 2 displays six high school schedules used in this study.

Table 2

The Characteristics of Schedules used in this Study

Characteristics

Everyday 6 period schedules meet 5 times a week, 50-60 minutes daily, and 36 to 40 weeks
each year. Teachers teach 5 classes daily of approximately 25 students for full year.

Everyday 7 period schedules meet 5 times a week, 40-51 minutes daily, and 36 to 40 weeks
each year. Teachers teach 5 classes daily of approximately 25 students for full year.

Anerﬁating day 7 period schedules meet 88-104 minutes daily, and 36-40 weeks per year.
Three classes meet on alternating days 2-3 times per week, and one (45 minute) class
meets daily for a full year. Teachers teach 3 classes daily of approximately 25 students for

Alternating day 7 period schedules meet 90 minutes daily, 36-40 weeks per year. Four
classes meet on alternating days 2-3 times per week. One block is used as a study block.
Teachers teach 3 classes daily of approximately 25 students for full year.

Alternating day 7 period schedules meet 88-80 minutes daily, 36-40 weeks per year. Four
classes meet in block on alternating days 2 times per week. On Friday’s each of the
classes meet for 40 minute periods. Teachers teach 3 classes daily on block days of
approximately 25 students for full year.

Everyday schedules meet 4 classes 85-90 minutes daily, 18-20 weeks per year. A second
set of 4 classes meet daily for the second semester. Teachers teach 3 classes daily of
approximately 25 students each semester.

Scheduie Schedule Schools
Type Studied
EVERY Traditional 1
DAY Six Period
SHORT Seven Period 2
BLOCK Day
A Alternating 3
L Block
T #1
E full year.
R
N Alternating 1
A Block
T #2
N
G
Alternating 2
Block
DAY
LONG #3
BLOCK
EVERY | Semester 3
DAY Block
LONG
BLOCK
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Of the twelve schools which participated, three schools were classified as inner city
schools, five schools were classified as suburban schools and four schools were classified

as rural schooils.

VARIABLES STUDIED. The variables used to study the impact of the schedule on: teacher
and student classroom behaviors, student working conditions, and performance, and

student satisfaction are displayed in Table 3.

TABLE 3 .
The Independent and Dependent Variables used in the Study
Independent Variables
Structural Context Social Context
Dependent Variables
Teacher Behavior instructional delivery; instructional materiais; instructional | Schedule Student
assessment Characteristics such as | characteristics such
' (1) type of schedule, as (1) gender, (2)
Teacher/Student interaction (2) number of years on race, (3) grade level,
Individualized instruction, relationships, and assistance. Ability to compilete the schedule, and (4) attitude toward
homework in school, frequency of, and satisfaction with, feedback on (3) number of minutes in school, and (5)
homework. a teaching block. satisfaction with the
' schedule.
Student Performance School
Perceptions of student achievement, depth of material coverage, learning, characteristics such
applying learning, and understanding. - C as (1) number of
students graduating
Student Behavior with the advanced
Perceptions of student attendance and discipiine, Student attention, boredom, diploma, and (2)
attentiveness, and interest in class number of minority
students.
Satigfaction
Student preference for the current schedule, and number of courses available.

FINDINGS. The analysis of the results produced three major findings when the responses
were analyzed by schedule type. One of the findings remained significant when the data
was aggregated into major schedule types (i.e., everyday short bleck, everyday semester
long block, and alternative day long block schedules). Two findings were significant'when

individual schedule types were contrasted, i.e., six period, seven period, variations of
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alternative block, and semester block schedules. These results are displayed in Table 4,

the major effects of alternative high school schedules.

TABLE 4
STUDENT PERCEPTION OF THE EFFECT OF ALTERNATIVE HIGH SCHOOL SCHEDULES
Major Findings
FINDING Number of Teacher use of Small | Teacher use
Courses Available Group Instruction of Portfolios
- ETA ETA ETA
.05 .05 .70
EVERYDAY SHORT Sch M M M
BLOCK
(Courses M=.25) ’ 8 .00 2.59 213
7 42 2.77 2.09
ALTERNATIVE LONG AB1 &0 274 2.65
BLOCK
{Courses M=.59) AB2 .49 2.89 1.89
AB3 61 299 ' 2.11
EVERYDAY SEMESTER ) )
BLOCK SB 87 309 2.68
(Courses M=.87)
Scales +1=agree, -1=disagree 1=never, 5=always 1=never, S=always
_s_iam’ﬁcance level = p<.05, and Eta> 06

. Stgdents in everyday-semester long block schedules report significantly more
satisfaction with the number of available courses to them (p<.05, Eta=.05. M=.87
on a -2 to +2 scale) than students in everyday short block schedules (M=.27), and
alternating long block schedules (M=.57). Students on the alternating long block
schedules which do not utilize a study block report the second highest level of
satisfaction with the number of available courses (M=.60 and .61 respectfully).
Students ih the alternating block schedule utilizing the study block (M=.49), and the

seven period day schedule (M=.42) are the next most satisfied with the number of
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classes available to them. Students on the six period schedule are the least
satisfied with the number of courses available to them (M=.00). Considering the
fact that students on semester block schedules have access to 32 credits during

their high school career compared to 24 credits afforded by the six period schedule,

 and 28 credits afforded by the alternating seven period block schedules, the finding

is not surprising.

Students in everyday semester long block schedules perceive their teachers using

significantly more group instruction (p<.05, Eta=.05. M=3.09 on a 1 to 5 scale) than‘

students in alternating long block, and everyday short block schedules. Students
in alternating Iong block schedules which employ two days on thé block and one
day when each of the classes meet report the next highest occurrence of group
instruction (M=2.99). To determine if the number of minutes in a block were related
to teacher instructional behavior, correlation coefficients were obtained for the
relationship between minqtes and twenty-six dependent variables (See Appendix
B, p. 7). The only significant Pearson’s r correlation coefficient (.1830) indicated
a positive relationship between minutes and length of time in the block. This find'ing
suggests that use of group instruction increases as the number of minutes in class
increase (and group instruction decreases as minutes decrease). These data -
support the findings from Pisapia and Westfall's (1996) analysis of teacher
perceptions of the impact of alternative schedules on instructional delivery (less

whole class instruction, more group instruction). Combining the findings of the

12
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. earlier teacher report with these findings indicate that school improvement
strategies aimed at changing teacher instructional delivery are facilitated by longer
blocks of class time. |
. .
¢ Students in everyday semester long block sch.edules report that their teachers use
portfolios to assess their performance significantly more often (p<.05, Eta.95=.70.
’ M=2.66) than students in schools using six periods per day schedules (m=2.11),
and the alternating long block schedules with the exception of alternating block 1
® schedules (m=2.65). Teachers in the seven | period day schedule and the
' alternating block schedule utilizing a study block reportedly use portfolios the least
often. It could be argued that teacher use of portfolios is affected by school
g improvement strategies followed by the school. However, the data indicated that
these strategies are facilitatéd by longer blocks of classroom time.
. .
No significant findings are associated with schedule type for homework, student/teacher
relationships, curriculum and general student satisfaction. However, the analysis identified
» many significant differences, which may or may not be attributed to the schedule, when the
data was analyzed by school. For example, why are students in one semester block
> school able to complete their homework in school to a significantly greater degree than
other semester block schools. Similarly, why are students in two alternating block schools
able to complete their homework in school but not in other alternatihg block schools?
b Findings such as these were not interpreted since they appear to have more to do with
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school ethos than schedule type. However, these findings should be of interest to school
and school diviéion level personnel intent on enhancing school improvement efforts.
These findings can be reviewed in Appendix C through | of this report (i.e., see pg. 4,
Appendix C). In addition to the survey data gathered for this study, on-site interviews were
held with students. Their comments are found in summaries of the focus group intefviews
(Appendix B).
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APPENDIX A - METHODOLOGY
Data Sources

Three sources of information were used to collect the data to answer the research
questions, and each are described in the sections that follow. First, MERC survey
instruments were used to collect data on the perceptions of teachers and students at
twelve high schools (this report focuses on the student data). The survey also
requested respondent-level demographic information from the participants. Secondly,
demographic information from each school was used. Finally, a series of focus group
interviews with students were conducted in six alternating block schools (these six
schools could even be divided into three different types of alternating block schedules),
three semester block schools, one six period day school, and two seven period day
schools.

1. Surveys

One method of investigation utilized in this study was the descriptive non- experlmental
design survey method. Surveys were developed specifically for this study by an
appointed MERC survey design committee. The surveys were primarily designed to
assess 1) levels of satisfaction with student achievement, course opportunities,
instructional strategies, and relationships, and 2) frequencies of and changes in
instructional practices and other school-related behaviors at each school. The Student
Survey can be found in Appendix | of this report.

Item Selection
The items on the survey were developed by the Alternative Scheduling Study Group to
assess school-related perceptions, behaviors, practices and levels of satisfaction with
scheduling options. The items were initially developed by the Study Group to reflect
respondents' perceptions regarding four general areas of inquiry. The four areas of
inquiry were grouped under the general headings of: Organizational Profile, Curriculum
and Instruction Profile, Student Achievement and Behavior Profile, and the Satisfaction
Profile. The content of the survey instrument was based on information about
scheduling issues collected during a review of the scheduling literature prepared by one
of the MERC researchers (Westfall, 1994). Most items on the surveys were adapted
(most with little or no alteration) from the items used in published articles on the
evaluation of secondary school scheduling. Additional survey items were developed by
the study group on consultation with instructional specialists.in various subjects to
address specific concerns in their field. Further, several items were developed by the
study group to address specific concerns of students, parents, teachers, administrators,
and various other members of the school communities. '

Appendix A - page 1
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Pilot Survey _

Following the initial selection of items, the survey was piloted with students. A pilot test
was conducted to assist in the reduction of the threat to internal validity based on
instrumentation. The pilot study participants were not affiliated with the sample
population of schools participating in the research study. A group of ten students from
a high school that was not participating in the actual study served as the pilot panel.
The school was chosen because of its similarity in demographic characteristics to the
high schools participating in the study. The pilot participants were seated together in an
auditorium room and a draft of the survey was distributed to them by a team of
researchers. Responses were received from 100% of the pilot study participants for a
total of ten student responses. Participants in the pilot school were asked to respond to
the survey itself and also to note on the top of the survey the time they began the
-survey and the time they competed it. They were instructed to write their opinions on
item clarity, including any items that were unclear or otherwise difficult to answer, and
general comments directly on the survey. After completing the survey, the pilot
respondents were also encouraged to address comments to the research team as well.

Based in part of the comments of those students who completed the pilot surveys,
several items were dropped, and several others revised in minor ways in order to
decrease ambiguity. The comments formed the basis for a modest revision of the
survey, in which problematic items, including several apparently redundant items, were
deleted or reworded for greater clarity. In such instances, an effort to make the
intended distinctions more obvious. The vocabulary utilized in the statements was
modified to ensure readability and the appropriateness of terminology. In addition,
changes were made in the survey format in order to simplify the response task. The
revisions resulted a final total of 86 items on the student survey. Based on item
content, the items on the survey were divided into five sections (see Survey Design).

Survey Design
As mentioned above, the final Student survey items were organized into five major
sections. The foliowing item counts are for the final versions of the survey:

SECTION 1: Frequencies of Classroom Practices (28 items)
SECTION 2: Satisfaction (29 items) -

SECTION 3: Scheduling (10 items)

SECTION 4: Demographics (14 items)

SECTION §: Advantages/Disadvantages (5 items)

The first section was composed of items that were aimed at identifying the frequency
with which certain activities and practices occurred at their school this year compared to
last year, and was considered a process change/frequency scale. Section 2
assessed respondents' level of satisfaction with school-related activities and
practices. For questions in the first two sections, forced choice Likert-type sales were

Appendix A - page 2
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developed. Section 1 response options numbered from 1 to 5; 5 indicated Always, 4
Most of the Time, 3 Some of the Time, 2 Seldom, and 1 indicated Never. Since it is
possible that some respondents might not have enough information to answer each
question, a sixth response option was included that was labelled 8 and called "Don't
Know". Response options in Section 2 numbered from -2 to +2; +2 indicated Strongly
Agree, +1 Agree, 0 Neutral, -1 Disagree, and -2 indicated Strongly Disagree. Again, an
additional response option was included that was labelled "Don't Know".

Section 3 assessed perceptions of their current high school schedule and alternative
schedules and Section 4 contained demographic questions. Both sections 3 and 4
contained various forced-choice response modes appropriate for each question. In
Section 5, the survey provided respondents the opportunity to give short answers to
specific prompts. The student survey contained five open-ended questions. The open-
ended questions were reviewed and responses were coded to enable the researchers
to determine the perceived advantages and disadvantages of the scheduling models.

Survey Distribution and Collection
Data was collected for all twelve schools during the 1994-1995 academic year. For the
six schools that were in the same school district, data was collected in the Fall of 1994.
For the other six schools, data collection took place in the Spring of 1995. The data
collection processes were as similar as possible at all twelve schools.

For students, data was collected by surveying students at their high school. Based on
the number of students enrolled at each school, the appropriate number of surveys
were distributed to all twelve high schools participating in the study. Surveys were
either personally distributed by MERC to school offices or sent through the U.S. Postal
Service. School administrators then distributed packets of student surveys to teachers.
Each packet contained enough surveys for the students in their class(es) and a set of
instructions for survey distribution, asking that teachers distribute the surveys to their
students. Students were assured that their responses would be anonymous. -

Each school had the responsibility of deciding the manner in which its student surveys
were distributed by teachers. Two options for survey distribution were suggested to
school administrators, but neither was required. One option was for all teachers to give
surveys to students in their second period classes on a specified day. The second
recommendation was that all English teachers give surveys to their English classes in a
specified day. Both methods were suggested to help ensure that all students were
given the opportunity to participate in the study. The method chosen varied across
schools.

For all schools, students were asked to complete the surveys in class. Students were
able to mark their responses directly on the survey pages, and return the entire :
completed survey to their teachers. The teachers then returned the completed surveys
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from their classes to a central collection point in their schools. Packets of completed
surveys were then returned to the central office and were either personally picked-up by
the research team or were mailed directly to MERC.

To enhance the reliability of the survey instruments, standard conditions of data
collection were established as much as possible. All of the surveyed respondents
received the same written instructions regarding completion of the survey instrument. A
time line for responding was also consistent for all of the participants. And, as
mentioned above, to ensure that the instrument's reading level and the language
utilized in the survey were appropriate, the instrument was pilot-tested on the
respondent's peer groups.

Respondents
The study group cencluded that students in their third and fourth years of high school
(11th and 12th graders) would probably be better able to form evaluations of teaching
behaviors, learning, assessment, etc. than younger students who have more recently
come from middle school. Therefore, responses from the 11th and 12th grade students
at each of the 12 high schools were analyzed for this part of this study.

Out of the 2,430 students whose data were used for this study, 1514 (64%) of them
were Caucasian and 538 (23%) were African American (the rest represented other
minorities, or did not answer this item). Many students (1,247) reported that they have
attended school in their current county for more than 10 years, whereas others had for
5-10 years (513), 3-5 years (431), 1-2 years (123) or under 1 year (103). Also, many
students (1,271) reported that they had missed 0-4 days of school so far for the current
school year, while 694 had missed 5-9 days, 260 had missed 10-14 days and 194 had
missed 15 days or more. The grade average for most of the students was in the B-C
range (1,011), with the A-B range being a close second (941); next came students with
C-Ds (410), whereas fewer students reported that their grade average was in the D-F
range (44). Further, when asked “how many hours a week do you spend on
extracurricular activities a week?”, 775 students said 0 hours per week, 517 said more
than 12 hours, 439 said 10-12 hours, 338 said 7-9 hours, 196 said 4-6 hours, and 100
students said they spend 1-3 hours on extracurricular activities.

Response rates are defined as the percentage of completed surveys returned from the
school, based on the number of possible respondents at the school. For students, it is

_ calculated in the following way: (number of completed student surveys returned from a

school x 100) divided by the student population of the school. There was a discrepancy -
in the student response rates for the schools: there is a large difference between the
response rates for the six schools within the same county (those marked with an
asterisk in the table below) and the six other schools. As indicated in Table 1, the
response rates for the marked six schools are noticeably--about 3 times--higher
(average response rate 83%) than those of the other six (average response rate 29%).
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Table 1. Number of Respondents
's ' Uncorrected | TOTAL Num. | Number of Number of

C Response of Surveys 11th grade 12th grade
H- Rate Used in surveys (all surveys (all
O (all grades Analyses used in used in

o included) (11th & 12th | analyses) -| analyses)

L. BN grades) '
6Periods . *89 255’ 96 159
7 Period:1" 27 302 162 140
7 Period:2: ", " *82 97 55 42

: 'Alternatlng Blck:-1- a 20 259 130 129

'_Alternat_nng Blck 1°- b. - *76 233 108 125
Alternating Blck 1 - ¢ *g8 236 108 128
Alternating Block 2 35 179 169 10
‘Alternating Bick'3-a. | 38 71 14 57
Alternating Blck'3 - b: 35 171 88 83
Semester Block 1 *87 123 123 0
Semester Block 2. *78 203 89 114
Semester Block 3. 21 301 *0 301
TOTAL: . - 2430 1142 1288

*At the time of data collection, this school did not yet have a 12th grade class, but they
did have a large number of 11th grade respondents.

To avoid any skewness of data as the result of some school's having three times as
many of their students counted, it was necessary to try to balance the number of
surveys from each school. Therefore, a stratified random sample of approximately one-
third of the surveys from each of the marked six schools was taken. The stratified
sample was chosen such that proportionate numbers of students from each school
were included. The 11th grade surveys from the marked six schools were sorted by
school and then, for each school, approximately one-third of the surveys were randomly
extracted and used. This process continued for the 12th graders for each school and
ensured that proportionate numbers of students from each of the six schools were
used. The stratified random sampling resulted in 2,430 11th and 12th grade student
surveys from the marked six schools (exact numbers for each school are shown in
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Table 1), a number more comparable to the 1,881 11th and 12th grade surveys
received from the other six schools.

2, School Demographic Data

For use in the analyses the following information was obtained from each of the twelve
schools (see Table 2): the type of schedule the school was presently using (schedule),
the number of years the school had been using the current schedule (years), the
number of minutes in the average class under the current schedule (minutes), and the
total number of students in the school (populat.).

Table 2. School Demoaraphic Data
- SCHEDULE -

"~ MINUTES | POPULAT. |

6-period 10 51 1371
7-period 1 10 45 1173
7-period 2 - 1 45 684

Alternating block 1 - a 4 104 1400
Alternating block 1 - b : 1 88 1888
Alternating block 1 -¢ 2 88 1472
Alternating block 2 3 85 1280
Alternating block 3 - a 2 90 674
Alternating block 3 - b 2 90 800
Semester block 1 1 90 1271
Semester block 2 1 90 1605
Semester block 3 3 90 1500

3. Focus Group Interview Data

While the survey provided quantifiable information to answer the research questions
regarding the satisfaction levels and process changes, further verification was sought
through site visits and interviews. The focus group and individual interviews were
designed to elicit information that provided: (1) guidance to the research team as it
reviewed the survey information, (2) insights into the interpretation of the survey data,
and (3) examples, and illustrations to explain the data.

Appendix A - page 6



A protocol for interview. activities. was developed that sought insights related to the
participant's experiences with the schedule being employed at each school. The

D protocol contained a set of focus questions that guided the discussion and note taking
with each focus and individual interview. The protocol grouped guiding questions in
four categories of inquiry: organizational, curriculum and instruction, student
achievement and behavior, and teacher, student, and parent satisfaction.

) Site Visits.
One or two members of the research team visited groups of students in the high
schools with various schedules: individual interviews with teachers, counselors and
administrators were also conducted. No attempt was made to request that information
be especially prepared for the site visit. Each visit was coordinated by the school

D principal, or a designated administrator, and the principal investigator.

Twelve participants were invited to participate in each focus group, however, the
number of participants varied across schools. The participants were selected from
certain categories to help ensure the representation of various populations in the focus

® group interviews. Based on these categories, focus group participants were randomly

' selected from data bases housed on computers found in the school division central

offices. The categories included students enrolled in at least one: advanced placement,
foreign language, special education, and/or performing arts class; and a student who
transferred into the school.

The lists of selected student participants were sent to the principal investigator who
distributed them to the site coordinator along with a suggested time schedule for the
visit. Individual and group interviews were scheduled by the site coordinator with
individuals in each of several selected categories. The site coordinator was responsible

® for establishing the final schedule for the meetings and to assure that proper school
procedures were followed. Focus group sessions were usually scheduled with students
during the school day. '

Each focus group interview was tape recorded and members of the team also took

® appropriate notes related to the interview protocol. Participants were assured that their
responses would be confidential and the tape would only be referred to by the
researchers when drawing their conclusions and writing the final report. They were
further assured that if the researchers used quotes in the report to illustrate a point they
would be made anonymously.

D ,

g The site visit team debriefed following each visit. Each member submitted a brief
summary of the vignettes, special testimonials, and examples that illustrated the
findings from the survey data.

D
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DATA ANALYSIS

Survey Analyses

In all analyses, the numbers of respondents who did not answer and who answered
"don't know" were extracted from calculation. The analyses were conducted from the .
responses of those who responded by circling one of the other five response options on
the survey. The original five response options were averaged to produce a mean which
could be tested for significant differences. Since this study was concerned with
investigating the effects of the schools' schedules on survey responses, analyses using
inferential statistics were conducted. Along with a good study design, inferential
statistics enable us to determine the extent to which a schools’ schedule and/or other
variables may impact survey responses.

As mentioned above, the study's primary purpose was to determine the effects of the
different scheduling options (an independent variable) on several dependent variables
measured by the survey (see Independent and Dependent Variables section, below).
The dependent variables are ones of interest to not only to educational researchers but
to everyone involved in school communities. Secondly, we were interested in the
effects of variables other than the schedule (i.e., other mdependent variables) on the
dependent variables.

A general factorial analysis of variance (ANOVA) using unique partitioning of the sums
of squares was the primary statistical procedure used in this study. An ANOVA is
useful when respondents can be classified into groups (e.g., different schedule types)
and the interest of the study is whether the groups are different on some measure (e.g.,
on their responses to question 1 of the survey). Specifically, an ANOVA is a test used
to determine if the observed differences between means on a dependent variable (e.g.,
the mean, or average, responses of each school on question 1 of the survey) can be
attributed to just natural variability, and therefore are really not different on the
dependent variable, or whether it's reasonable to believe that the different groups (e.g.,
schedules) do, indeed, have different responses. If the ANOVA indicates that the
means are statistically different, it is reasonable to conclude that the grouping variable
(e.g., schedule) is the cause of the differences. The grouping variable is referred to as
the independent variable.

Statistical significance was determined by looking at two numbers that result from the
ANOVA. The first of these is the probability level. Items for which the probability level
(p-value, or alpha level) was below the standard .05 level of significance (indicating that
independent, grouping, variable has a significant effect on the item's means) were
considered statistically significant at this initial phase. A probability level under .05
means that the odds of getting this result by chance are less than one in twenty. While
. this a normally accepted level in behavioral science and education research, the large
sample sizes led us to conduct a test of effect size to ensure that findings reported in
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the study were not only statistically significant but also practically significant
(Tabachnick & Fidell, 1989). Therefore, any significant analysis at p<.05 was examined
to see if the effect size was large enough to be considered statistically significant for
this study. Items for which the effect size measure (Eta-squared) reached at least the
standard .05 level (indicating that 5% of the variance in the item can be accounted for
by the schedule type) were considered to have been at least moderately impacted by
the schedule (using conventional effect size guidelines for the social and educational
sciences) and are reported in this report. Effect size (or the size of the relationship)
was employed as the second criterion for reporting a relationship as significant to insure
that the results of the analysis had practical utility and to determine the strength of the
association.

In sum, to declare a statistical effect 'real' we required it to be statistically significant (at
the conventional p< = .05 level) and also to exceed an effect size criterion of Eta
squared of .05 (5%) or higher. That is, if 5% or more of the variance in a survey item
could be accounted for by the school, the relationship was considered empirically
meaningful, and is documented in this report. If the relationship did not meet this
criterion it is not referred to as a significant finding in this report. Effect size cutoffs (.05)

-employed in this study are generally considered moderate relationships among

variables in the social sciences. It indicates that knowledge of the value of one of the
two variables (e.g., schedule) moderately increases our ability to predict the value of the
other (e.g., the frequency of group activities used in the classroom). We expected that
the schedule type would have a 'real’ effect on all 26 dependent variables, however,
this hypothesis was only partially supported (see Results section in report, or Appendix
B - Significant Findings).
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Independent and Dependént Variables

Independent Variables:- 6.total: -+ .~

General schedule type
(3 types)

Specific schedule type
(6 types)

School _
(12 schools)

Length of class/block, in minutes
(6 categories)

Number of years on schedule
(5 categories)

School population
(12 categories)

‘Dependent Variables:--8 groups,.26 total-

Instruction
(4 items)

Homework
(3 items)

Student Attention
(3 items)

Student/Teacher Relationships
(4 items) '

Assessment
(3 items)

Learning/Content
(6 items)

Number of courses
(1 item)

Satisfaction
(2 items)

Independent Variables

General schedule type

1. traditional - 6 & 7 period / short block, everyday
2. alternating block / long block, every other day
3. semester block / long block, everyday

- Specific schedu e
1. traditional 6 period day
2. traditional 7 period day
3. alternating block - type. 1

4. alternating block - type 2
5. alternating block - type 3
6. semester block /4 x 4
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School
1. traditional 6 period day 7. alternating block - type 2
2. traditional 7 period day 8. alternating block - type 3
3. traditional 7 period day 9. alternating block - type 3
4. alternating block - type 1 10. semester block /4 x 4
5. alternating block - type 1 11. semester block /4 x 4
6. alternating block - type 1 12. semester block / 4 x 4
Length of class/block, in minutes
1. 45 minutes 4. 88 minutes
2. 51 minutes 5. 90 minutes
3. 85 minutes 6. 104 minutes

Number of years on schedule

1. 1year 4. 4 years
2. 2years 5. 10 years
3. 3 years

School population
1. pop. 674 7. pop. 1371
2. pop. 684 8. pop. 1400
3. pop. 800 9. pop. 1472
4. pop. 1173 10. pop. 1500
5. pop. 1271 11. pop. 1605
6. pop. 1280 12. pop. 1888

Dependent Variables
As indicated in the table above, the dependent variables fall into 8 main categories.
The specific questions that are included in each category are as follows (survey item
numbers are given first -- those that start with "q2" are in Section 2 of the survey; "q3" in
Section 3): '

1. Instruction

q1 - My teachers use group activities in my classes

q3 - Most class time is spent in whole class instruction

q18 - My teachers use whole class lecture in my classes

q2q7 - The teaching methods of my teachers are the same as they've always been

2. Homework
q11 - |1 am able to complete my homework in school

q12 - Teachers provide feedback on my homework
q2q27 - | am satisfied with the feedback that teachers provide on my homework
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3. Student Attention

g6 - | am bored in my classes

q8 - | have problems with attentiveness in my classes
q9 - | have problems with interest in my classes

4. Student/Teacher Relationships

g4 - My teachers work with me in individual study

92919 - | am satisfied with the quality of my relationships with my teachers
gq2q22 - My teachers know my strengths and weaknesses

92925 - | am satisfied with the amount of help my teachers give me

5. Assessment A _

q15 - My teachers use samples of my work collected in portfolios to assess my
performance '

q16 - My teachers use essay questions to assess my performance

q17 - My teachers use multiple choice and true-false questions to assess my
performance A

8. Learning/Content :
q2qg5 - | am satisfied with the level of-academic challenge | am provided
q2q9 - | am satisfied with my achievement this year as reflected in my grades
g2q11 - | am satisfied with the depth of coverage of material in my classes
q2q12 - | am satisfied that | am learning as much this year as last year
q2q13 - | am satisfied that | can apply what | have learned
q2q18 - | am gaining an in-depth understanding of the subject matter in most of my
classes

7. Number of Courses

g2q14 - | am satisfied with the number of courses available to me

8. Satisfaction

q3g5 - | like the current daily schedule of classes at my school

q3q7 - Considering all your impressions about the current schedule at your high school,
select a response
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APPENDIX B

SUMMARY OF FOCUS GROUP INTERVIEWS.
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Appendix B

SUMMARY OF STUDENT FOCUS GROUP INTERVIEWS
Focus group interviews were held with twelve students at each school. The interviews lasted around one hour
and a half. A interview protocol was designed and followed. The groups were composed of two honors
students, two advanced placement students, six average ability students and two special education students.
The virtually unabridged comments are displayed as follows under the categories of teaching, learning, and
costbenefits. Within each category, comments are further categorized by type of schedule used by the school
the students attended.

IMPACT OF THE SCHEDULE ON TEACHING

Alternating Block Student Comments:

L .you get teachers and you get this feeling like they don't have to be really innovative any more. Teachers get this
feeling (this is my experience) like, well we have a new schedule, so | don't really have to be innovative or try
anything new anymore because we have a new schedule. I've noticed that with some teachers. They say they're
going to try new stuff but it never happens.

L it works pretty wed ime-wise, and puts more responsibility on us, but | haven't seen yet any differences in the way
teachers use the expanded time, and if you're going to have larger blocks of ime, you really need to do some
different activities than just lecture and take notes and give it back to them the way you used to. |

° | got one teacher and he's so far behind and so determined to get through there and he's going, bam, bam, bam,
bam, and | have no idea what's going on, and he doesn't care. He's just going straight forward... He's setting
speed records in there—it's ridiculous. ] .

° ..she's been pushing since day one. And, she keeps complaining about how we don't have as many days as we
would if we had a 6-period schedule. And, towards the end of the year, we start having more assemblies and stuff.

. So, ffwe're on a field trip or something and there's only two people in class, she goes on to lecture anyway. She
keeps going no matter what. :

° | think we're learning the same. | know the areas in the book, and | think it's the same. | don't think we're learning
any less.
° Last year they're just leaming how to do it too. So | guess with the first year they feel like they weren't moving fast

enough...but they're learning now that they need to move a Iittle faster. That's going to happen, no matter what
kind of schedule. They are moving faster this year, covering more... they're managing their time better. We can
get everything done we needed to and go on to a new thing:

° I think actually they've covered more. Like in math, you don't always get to do everything in the book; they always
know you get to that paint so they pace themselves out to that point. Now that there's a litle more time, they could
kind of compact some things and rearrange some stuff so you learn more. :

Afternating Block Student Comments:
° They lecture and give you notes and then they give...group work, discussion :

. [Interviewer - As a group do they actually lecture for 1-1/2 hours?] Yes. Yes. Yes.

My teacher will rush through 3 chapters in one class and then let you watch TV for another week. Current

events and all that. ’

_..it's the teachers, it depends on the teacher...

| thought it worked reai well. Like when you do groups, you getto...

_.people lose interest.... It's monotonous with an hour and a half of... lecture.

Some of them [classes] are using more group learning and in some them you just sit there for an hour and a half

and you're staring and you fall asleep after a while. : :

{ thought the idea was for the teachers to change their teaching habits and not all of them changed their teaching

habits.

. Iremember my{ ]class, | iked it, but there were some days when you didn't want to sit there and listen to them

give you notes and it was like let's get on with the notes for a test next week. | thought the idea was to change the

way they taught so there was more interaction between the students so we could do stuff and help each other learn

and not for the teacher to stand in front of class and lecture.

Most of my classes are cooperative learning. Like my math...

I think English has more of the different concepts in teaching.

Our government is all lecture. :

Who you have as a teacher is the difference (a comment made often by students on each of the different schedules

studied).

He is the best teacher | ever had. ...because he does a lot of that getting kids...involved. .

° | think you learn more with group work because you don't get as tired or as bored. You can'concentrate on what
you're doing in an interactive class, group discussion, cooperative-type learning. Because when you're just listening
to a lecture, you stop listening.

.
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Englishis good. Works well. There are groups. It was really helpful when working on senior papers. ...and now
we're reading...we work in groups at least once a week. | know my teacher's trying new stuff this year. We have
seminars and discuss books. She gives us a choice; if we want to discuss or read or do a book report.

More than likely, you can find a couple of math teachers that are used to doing that because the block schedule
is very simifar to college schedules and the college teachers are used to teaching that way so | think if high school
teachers have any knowledge of how to teach at a higher level, they're going to be a better teacher on a schedule
like this. It really does help for a teacher to know what he's doing and how to manage his time rather than some
college professors lecture the whole time, tell you to get a book, read this assignment, etc. and there are some
teachers here that are the same way. One teacher last year would just basically give you the assignment, tell you
to go home and read how to do it, if you don't understand it tomorrow, we'll go over it. If you choose to goof off,
you waste your time. It all depends on the teacher. .

Some teachers are trying to do group work and stuff, but they're not used to it and | found when we do group work,
if there's something | don't understand, | learn it from one of the other people in my group. Because if | don't.
understand something, you leam by workdng through it When the teacher explains how to do something and says
OK let's take, do your homework, tum in your homework and then OK, let's have a quiz, you don't do well because
if you don't know what you're doing, you just thought you knew what you were doing, you get a bad grade. When
you work through it with someone else... [Interviewer -So that doesn't happen in math classes?] They're not used
to doing it.

[Interviewer - what are the kinds of things they do in these classes that work?] Every day we have a litde mini-group
project we do and answer questions together and kind of brainstorm for ideas which is really good. Then we do
sometimes skits in front of the class instead of being lectured and we're learning the same thing. We teach
ourselves instead of him sitting up there. He always give us assignment questions and then we get together in our
group and act it out.

it's one of those things again where it depends solely on the teacher. He just gets up in front of class and lectures
away, then gives dittos on it or an assignment out of the book...

Every now and then he lets us do group work so it goes pretty quickly... When he does the group stuff, the class

. learns more.

I think bad teachers are just like, we have to get this done. And just keep feeding it to you and feeding it to you and,
test you on it and keep going. There's not much discussion. | like getting away to fabs and doing a litle work with
3 or 4 people; | enjoy that, but you don't get a lot of that.

We did that once in my English class this year—got in groups, about 4, and we were covering this particular period
in literature and each group had a certain part of that era they had to cover and report on it. You were all
responsible for putting together that material. Most teachers are like, you're going to do what | tell you to do and
| justtake the notes and leam the best | can. [Interviewer - Are those the teachers you would say aren't as effective
as the others?] Yes. |learn a lot better when | get to read on my own, write my own papers versus taking notes
for aweek. And, then have a test on Tuesday and Monday night {l break out the notes and read through them
and take the test. | don't really like that.

Alternating Block Student Comment:

...feels like you have shorter day; goes by better; only 4 classes to deal with; iess homework every night; have a
"buffer day"

They were talking about there being more ime to manage things, but for me there's more time to put it off, { mean
if you know you're going to have an odd day to do the homework, you mess yourself up because you learn
something on the odd days, but you have to do the homework on the even days instead of the next day...
When you have homework, and a job, it's a lot easier to manage your time.

It really puts more pressure on you to manage your time? You have to on this kind of schedule because the
structure isn't there every day pushing you. You have to sort of create your own...

They were talking about there being more time to manage things, but for me there's more time to put it off, | mean
if you know you're going to have an odd day to do the homework, you mess yourself up because you learn
something on the odd days, but you have to do the homework on the even days instead of the next day...

| think there's less homework. You don't have to do six subjects.

When | have to go to work and | have lots of homework in every class, it's difficult to get it all done. But now, | know
if | do my homework for tomorrow's class, then | won't have to worry about it tomorrow night when | have to go to
work. But then again you can take advantage of it, which { do.

Managing your own time becomes habit after a while. | thought it would be hard, but it wasn't.

Alternating Block Student Comment:
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She just gives out sheets. That gets boring.

| don't like the classes we have every day. My classes were too long. All my teachers did was lecture. I'd fall
asleep. It was boring. '

It takes an hour and a half to go over things now instead of only...

The class is too long. When you go in, you think well, I'll learn today. But by the time the first hour goes by, you're
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ready to go to sleep...its too long, for me anyway. [ How do the rest of you feel about the length?] ...goes pretty fast.

Semester Block Student Comments:

- Teachers think they don't have as much time so they...cram everything...they have to plan every minute.

The amount of content they try to cover is not a problem.._.it's a matter of getting used to it. That's the way itis in
college. |think you have to get used to it.

| think it's easier because when it comes to our exams.. study.

It doesn't really matter how many hours there are in the day; it's just 30 minutes longer...it's just hard for hard
classes to take them only half a year. They don't cover as much. It's impossible. They're just racing through it all
the time - beginning to end. (Student was failing Math)

| don't think they cover things as thoroughly. | think it's better that way because you can get the idea of it. Youcan
get more classes in so0.you...

They didn't finish last year and they're not finishing this year. | mean they probably got farther last year...

We're in the 1970s now. We're going to finish. I'm sure Ms. will make sure she gets everything in!

Semester Block Student Comments:

] It's not too bad. but the teacher's assistant lectures you the whote time and it gets really boring.

D ° [Interviewer - What would a good teacher using this kind of schedule do as compared to a teacher that's not as
helpful to you?)] ’

. ° Well, one of them just sits there, says to stop stuff one time but doesn't have any control.

° ° Variety. In my bad teacher's class, we take notes, and then she'll be'teaching us how to do something
and then nobody will be listening, but she'll be sitting up there teaching anyway so nobody is listening at
all, either half are asleep or half are talking and she doesn't do anything about it. She just sits up there
and teaches... In my good teacher's class, it's like a big discussion.. than like my classes. It's not just

> sitting there listening to her teach—it's more of a big group thing-that's how my class is. [Interviewer - Are

those the ones you think work well?] Yeah, | think it works well when the teacher works with everybody
instead of just sitting there lecturing. You learn better that way. Just depends on the teacher.

] ] ..teaching method. Like some days you go in group, not just the same thing every day; like, variety.

. ] They don't lecture every single day for 5 days a week, but what else can you do in history, it's just notes
and you're going to get that everywhere. ..

° Lectures get boring. :

D ] One thing that would help is to get in a group and talk about something and debate it and that helps us
understand. [Interviewer - Did you not do those things previously?] No. There wasn't as much time to do things
in groups.

] Seems they do the same thing they did last year and | think that's the problem because last year the lecture was

most of the period, but it was also short. This year, it's long and it's really boring.

U We've been lectured and videoed to death. I've never heard us have a good discussion.

D Semester Block Student Comment;

° Its a lot easier in one semester and you get more done in two hours and less homework. It's not less homework

in a class, but it's less because you've only got 4 classes. .

° They check the homework every day. The homework makes a big difference. if you do good on tests and quizzes,

but not homework, your grade will be down....

] I can finish more stuff...can finish at your desk. !'ve got time to do my homework now in class... before you had to

do it during class while you're doing other stuff....

D ] | don't have as much homework as | did last year and | have more time in class to do it. [interviewer - Do they let
you do your homework in class?] Sometimes. It depends on the class.

] | have more homework than last year.

] More in class, but less altogether.

] Depends—iast semester | had 2 electives and then 2 classes so | didn't really have that much homework...now | only

have 1 elective. | like pretty hard classes.

] There's a lot less homework.

D . | didn't have any less homework.

] Probably more, but | get a lot of it done in class whenever the teacher's lecturing.

. | usually don't have that much anyway because | finish in class.

] | don't think my teachers give enough homework and | hate to say that because | hate homework, but some do

and some don't. [Interviewer -depends on the teacher | guess.] Depends if they want to grade it.

° Usually they just come around and check it.

° In English, it takes months to get it back.

) ° In Art, I'm still waiting for some stuff to be graded and it's been finished for quite a while.

] My teachers grade pretty fast this year. | think it's just the teacher.

o | notice that in 6th period they gave it back quicker. | don't know...

IToxt Provided by ERI
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Semester Block Student Comments:

° The best thing about this schedule is that you get all your classes done in one semester. You don't get as bored
at the end of the year...distracted by the end of the year, summertime.

L Well, you still might be a little bit bored with school but at least you're into new content, new and different subjects
and teachers.

° Butidontsitin my[ ]class like last year for over an hour taking notes, like | do this year. Some people like that, .
so0 you would hate it, even if it were just 50 minutes, plus you get it over with in one semester if you don't like [

1 -

° it really depends on the teacher. - Definitely. -Yeah. -Totally.

Seven Period Schedule Student Comment: .

. They usually say “we don't have no time in class”. They try to cram everything in...

. | think they're covering the same because they realize they only have 45 minutes. They're more strict because you

have to get certain things fit in.

Seven Period Schedule Student Comments:

. ‘They lecture you of give you something to do so you can get out of their way.
. There was [lecture} more last year.
) My [ ] teacher is teaching the same stuff, the same style, everything. She might add new stuff, but it's just

boring. She makes class period seem like it's still 55. She has a monotone voice and you can tell where she's
going because she's so predictable.

) it's either all lecturing or work on the board and work this out. [ ] is just listening. Some give you a worksheet
and go to the back of the room and let you work on it all ime long.- .
. The schedule changed but it didn't really change the way teachers teach.

Seven Period Schedule Student Comments:
L Less homework | guess because they're trying to make it easy on us..
] | have time in class to do my homework?

Seven Period Day Student Comment:
° My schedule is so predictable and repetitive, it gets boring. We do the same thing every single day.

° My[ ]teacheris teaching the same stuff, the same style, everything. She might add new stuff, but it's just boring.
She makes class period seem like it's stil 55. She has a monotone voice and you can tell where she's going
because she's so predictable.

Six Period Schedule Student Comments:
) We got a whole chapter fast night in Science for homework and a quiz on it today. The same thing in Social
Studies. My English teacher seems to be where he want to be.

Seven Period Day Student Comment:
. " We have more quizzes especially in math.

L ~ Teachers want their grades, they want more grades than they've had...

Six Period Day Student Comments:

. English is about 70/30 (lecturing 70)

° History - we don't a lot of group work, maybe once a week.

° Most of the time is spent on individua! projects

) Inmy [ ] class, | think last year we did a lot more talking and discussing about the stories and what they meant

and this year it's more basic questions about the story. it just depends on the teacher.

Six Period Day Student Comment:
) On a regular night, | have 2 to 2 1/2 hours of homework. Generally, history. But we get a fot of math, too.

[ ] We get graded but they just come around and check it. We don't normally turn itin. And if, for math, we have to
at least try each problem and for those we don't try, we get deductions in the grade.

IMPACT OF SCHEDULES ON STUDENT PERFORMANCE

Alternating Block Student Comment:

[ ] My grades are better, but | don't know if that's because I've learned more. Maybe its because I'm realizing now that
college is coming and |, you know, am taking school more seriously.
. Mine are better than before.
'
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] | don't think the block has negatively affected any of my grades.
° {was really kiling myself for good grades last year and this year, with this scheduling, {'ve been able to...it's been
a lot easier... because | can manage my time better

Alternating Block Student Comment:

° Teachers tend to go more in-depth in an idea, but you stifl get the feeling toward the end of the year that they put
things off and start rushing.

° | think we are getting more in-depth... of the background of it.

Alternating Block Student Comment:

° It gives you more time to learn. You'd start to learn something and then the bell would ring before. You never got
to finish. '

. {think that's a problem with every class [not just FL] because you start something new on Monday and then you
don't come back to it untii Wednesday...

° i you learn something, it should stick with you, so | mean, it might be hard to remember it for Wednesday, but you

) need to remember it for longer than Wednesday. That's the purpose of learning, isn't it?

° It forces you to really learn instead of memorizing because you have to know it for a longer time.

° Short-term memorizing is not actually learning it.

Alternating Block Student Comments: . :

° if you miss a day, you miss a week... If you missed a day last year... and if you miss a day this year, it's like 4.

° it makes it a lot easier for people to skip classes. | know that...

° (Interviewer: "ls it easier to make up the work or harder?") Well, you miss all the material. You can't make up a

lecture. | wouldn't want to anyway.

Alternating Block Student Comment: .
° More kids skip class and school now because of a "lag time" in getting caught.

Semester Block Student Comment:
° Exams easier because you just learned the material. Learning better because you can focus better with only 4

classes a semester.

Semester Block Student Comment:
° Ithink it's better because it's easier and | am learning more Like in history, | learned just as much as | did when |

took it in Oth grade—just a shorter time period; you don't have to go through the whole year drawn out...you can
get it over with real quick and you learn just as much.

° f just think it's a different kind of...not necessarily that one is better than the other, because if you have 6 periods
you have the whole year, but you only have maybe a litle every day, but in 4x4 you only have 4 classes, but more
homework, so | don't think one is easier than the other one, but | think you learn as much.

° | think | am learning better because | only have a couple classes to worry about. | can focus better?

Semester Block Student Comment:
] Learning more and understanding more than fast year. Use stuff learned in math first semester and it was used
in science second semester. (would happen at same time with 6 periods).

Semester Block Student Comments:
° {Context -In one of the focus groups a student who transferred in from a semester block school in another state

indicated that Karms High School in Tennessee improved their attendance problem by instituting a "time for time"
policy. Time for Time is a session to make up your classes. As the student explained,

if you miss 5 days, you wouldn't get that credit because you've missed a lot, unless you make it up and
there is a place, at school, to make it up before and after school two days a week. That's "time for time”.
if you got sick for a week, this was the big problem, and it got close to where school or the semester was
about to get out, so they'd have to write the Board and ask permission to make itup. If you miss 2 days,
that's 8 time for imes you have to make up and you have to stay before or after school 8 times. Students
didn't like that so it gave more reason for them to stay in. That's where that 99% good attendance came
from.

You're making up work, you have to let your teacher know you're going to time for time and they send the
work up to the classroom and then you're there for an hour and a haff and then you just get one class.
You can make up one class in one time for ime. It sounds awful, but it kept a lot of people in school.
Attendance was real good. 99% for the school. | didn't miss a day and if | did, | was quick to make it up.
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3 tardies was equal to 1 absence so you had to...

. This school has a lot of restrictions, like the tardy policy. You don't getto go outside.; too many rules; school is
like a “jail".
. if you miss school you know you'll have a lot of work to make up.

Semester Block Student Comments: (These comments are the general consensus at all schools) (Interviewer: How
do students know in what classes they can get away with things?)

° The teacher. Testthe teacher.
° | think it's the teacher's personality. ...whether they discipline their students or not.
° Teachers with discipline problems before with shorter class periods are still having discipline problems?

Six Period Day Student Comment:

] In English, its a broad brush. | think last year we did a lot more talking and discussing about the stories and what
they meant and this year it's more basic questions about the story. (interviewer -So discussion and conversation
equates to going more in-depth?) Yes. (Interviewer - Do you learn more doing that?) i think so. You don't get as
much done, but you learn more about that particular thing.

COSTS AND BENEFITS OF SCHEDULES
Alternating Block Student Comments;

° i took something | wanted to take but wouldn't have been able to take.

L | wanted to take something other than academic course so |'m taking a marketirig class to learn something other
than academics. _

L I'm taking photography which | thought was really neat because my schedule wouldn't let me take just any class.

Semester Block Stﬁdént Comments:

° It definitely gives you more opportunities?

L] . Before...basically you have one elective, if you were lucky—either in band all four years, chorus all four years, or you
took keyboarding, and that stuff. Now you can be in chorus and take keyboarding. I'd like foreign language too.

L Yeah it does give you more chance to take foreign languages. | mean you can take 2 foreign languages in one
year so | guess that's good.

° The biggest thing is the opportunity because before t was just involved with chorus so | could never...whenever |

did my schedule, 1'd always have to think about going to summer school for this or that because | wanted to take
chorus all four years, but yet, and ! like science, so | wanted to take Earth Science and Biology and other things,
and | wouldn't have the opportunity to take advanced sciences, such as AP chemistry or something, so | think the

opportunity....
Seven Period Day Student Comments:
L We have more chances to take electives like art, music and yearbook, creative wiiting, etc.
L {'ve been able to take 2 extra electives.
° it gave me a study hall. Andineedit.
Six Period Day Student Comments:
L It's really hard to have an elective each year and get alt your stuff in—i have to go to summer school this year just

to graduate next year because my schedule would be so tough so | took a study hall instead. Which, since 'm a
major in dance and theater, is not too good.

L You need 23 credits to graduate, there's not much you can do.
L ...I've been pretty disappointed with it this schedule because of wanting to do more and | wouid have rather gone
to [ ] have more options next year.
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APPENDIX C - SUMMARY OF SIGNIFICANT FINDINGS (GROUPED BY INDEPENDENT VARIABLE)

J This Appendix summarizes the significant results from the appendices C-1 that follow. Shown here are the
means for the significant analyses and written descriptions of their interpretations.

STUDENT MEANS BY GENERAL SCHEDULE TYPE (from AppendixD ):

SurveyTtem: . 6 & 7 pd. Alt. block | Sem. Blck.

NUMBER OF COURSES

?q2q14 Tam satlsﬁed w1th the: number of
:courses avallable to me.- ' ' :

p NUMBER OF COURSES
q2ql4 by sched2 (Eta® = .05) - Students in the semester block schedules, as a group, report the highest level of

satisfaction with the number of available courses (mean = .87). Students in the alternating block schedules, as
a group, report the second highest level of satisfaction with the number of available courses (mean = .57).
Students in the 6 and 7 period schedules, as a group, report the lowest level of satisfaction with the number of

® available courses (mean = .25). Since a response of O is neutral and 1 represents agreement (not strong
agreement) with the statement, all three of these means, while differing in their intensity of agreement, indicate
a fair level of agreement with the statement "I am satisfied with the number of courses available to me".
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STUDENT MEANS BY SPECIFIC SCHEDULE TYPE (from Appendix E ):

Survey Item-

:INSTRUCTION‘* ~

:'ql My teachers use group
“activities.in my: classes

ASSESSMENT" -

0.05 2.59 277 2.74 2.89 2.99 3.09

fqlS My teachers use: samples of
‘my work collected'in: portfohos to-
assess: my performance

'NUMBER OF COURSES -

0.70 2.13 2.09 2.65 1.89 2.11 2.66 <

_:q2q 14 - Iam satisfied with. the

006 000| 042 060| 049| 061 | 087 L
;_,number of courses available to me ~ '

INSTRUCTION

ql by schedule (Eta® = .05) - Students in the Semester block 1 schedules, as a group, report that their teachers use ¢
group activities as a teaching method the most often (mean = 3.09). Students in alternating block 3 schedules
report the next highest occurrence of group activities (mean = 2.99), with the alternating block 2 close behind
(mean = 2.89). Students in the 7-period day and alternating block 1 schedules report the next highest level of
group activities (means = 2.77 and 2.74, respectively). Finally, students in the 6 period day schedules report
the lowest use of group activities by their teachers (mean = 2.59). As a reminder, a 2 on this scale indicates e
seldom, 3 is some of the time, and 4 is most of the time.

ASSESSMENT :

q15 by schedule (Eta® = .70) - Students in the Semester block and Alternating block 1 schedules, as a group, report
that their teachers use samples of their work collected in portfolios to assess their performance the most often
(means = 2.66 and 2.65, respectively). The schedules with students that report the next highest frequencies are
the 6-period day and alternating block 3 schedules (means = 2.13 and 2.11, respectively). Finally, the 7-period
and alternating block 2 schedules have students that report the lowest teacher-use of portfolios as an
assessment technique. As a reminder, a response of 1 indicates never, 2 is seldom, and 3 is some of the time.

NUMBER OF COURSES ' e

q2q14 by schedule (Eta’ = .06) - Students in the semester block schedules, as a group, report the highest level of
satisfaction with the number of available courses (mean = .87). Students in alternating block schedules | and
3, as a group, report the second highest level of satisfaction with the number of available courses (means = .60
and .61, respectively). Students in alternating block schedule 2 and students in the 7-period day schedules
report a lower level of satisfaction (means = .49 and .42, respectively). Students in the 6 period schedule L

Appendix ¢ - page 2
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Student means by specific schedule type, continued:

b report the lowest level of satisfaction with the number of available courses (mean = .00). Since a response of 0 is
neutral and 1 represents agreement (not strong agreement) with the statement, five of the six means, while differing in
their intensity of agreement, indicate a fair level of agreement with the statement "I am satisfied with the number of
courses available to me". The 6-period mean of .00 indicates an average response that is neither agreement or
disagreement, however, the unrounded mean was actually -.0040, indicating a slight tendency toward disagreement.
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STUDENT MEANS BY SCHOOL (from Appendix F):

o : Eta’ | 6PD | 7PD | 7PD | AB AB AB AB AB AB SB SB SB
':_S'u'rvey:- Item:- ! 1 2 1-1 1-2 1-3 2-1 3-1 3-2 1 2 3

INSTRUCTION": .

‘qli- My teachers use-group {| 009 | 259 | 279 | 270 | 315 | 208 | 300 | 29 | 275 | 273§ 303 | 279| 332(@
activities.in my classes:: - '

'HOMEWORK: ©~

ql1:1am able tocompléte: || 0.05 | 264 | 31| 293 | 286 | 265 | 276 | 250 | 343 | 295| 241 | 280 | 326
my: homework in'school:-* .

T 'q
'STUDENT/TEACHER"

RELATIONSHIPS'
fq2q25 [ am satisfied Wlth 0.05 | -0.08-] -0.08 0.35 0.06 0.09 0.12 1 0.11 0.46 0.05 0.37 0.16 0.55
 the amount of help my ’ - .
teachers gi give me- : ‘L

'ASSESSMENT" ..

q16- Myteachersuseessay 005| 290 | 333} 292 3.15| 291 | 2941 291 284 | 251 | 3.0 | 2.8 | 3.02
'questlons to assess. my
performance '

LEARNING/CONTENT

q2q%-1am satisfied: with my 0.06 0.09 0.10 0.56 0.22 0.04 0.40 | 0.12 0.71 0.04 0.67 0.81 0.68
'achievement this year as
reflected in my grades

'NUMBER OF COURSES b

q2q14'- 1 am satisfied with: 0.06 0.00 0.36 0.61 0.56 0.75 0.51 | 049 0.81 0.51 0.99 0.88 0.82
the number of courses: -
available to me

SATISFACTION

q3q7 - Considering all your 0.05 1.70 | - 1.79 1.71 1.51 1.70 1.51 | 1.56 1.87 1.75 1.34 1.51 1.53
impressions about the current
schedule at your high school,
select a response

INSTRUCTION ‘

. ql by school (Eta? = .09) - SB 3's students reported the highest occurrence of group-activities (mean = 3.32), followed
by AB 1-2 (mean = 3.15). Reporting a slightly lower frequency of group activities was SB 1 and AB 1-3
(means = 3.03 and 3.00, respectively), followed by AB 2-1 (mean = 2.90). Both 7 PD 1 and SB 2 reported the
next highest frequency (means = 2.79), followed by AB 3-1 (mean = 2.75), AB 3-2 (mean =2. 73) and 7 PD 2‘

Appendix (- page 4

40 | «



(mean =2.70). The lowest use of group activities was reported by students at 6 PD (mean = 2.59) and AB 1-2
, (mean = 2.08). As a reminder, a 2 on this scale indicates seldom, 3 is some of the time, and 4 is most of the
time.

HOMEWORK .
q11 by school (Eta? = .05) - The schools where students report the highest frequency of being able to complete their
homework in school are: AB 3-1 (mean = 3.43), SB 3 (mean = 3.26), and AB 1-2 (mean = 3.11). The next
D highest frequencies come from AB 3-2 (mean = 2.95), 7 PD 2 (mean = 2.93), and AB 1-2 (mean =2.86). SB 2
- (mean = 2.80), AB 1-3 (mean = 2.76), and AB 1-2 (mean = 2.65) students report they are less often able to
complete their homework in school, while 6 PD (mean = 2.64), AB 2-1 (mean = 2.50), and SB 1 (mean =
~ 2.41) students report that they are the least likely to complete homework in school. As a reminder, a 2 on this
~ scale indicates seldom, 3 is some of the time, and 4 is most of the time.

STUDENT/TEACHER RELATIONSHIPS

q2q25 by school (Eta? = .05) - SB 3 students report the strongest level of agreemient with the statement "I am satisfied
with the amount of help my teachers give me" (mean =.535), followed by AB 3-1 students (mean = .46). SB 1
and 7 PD 2 students report the next highest level of agreement (means = .37 and .35, respectively), followed

D by SB 2, AB 1-3 and AB 2-1 (means = .16, .12, and :11, respectively). Reporting only slight agreement with

the statement are AB 1-2, AB 1-2, and AB 3-2 students (means = .09, .06, and .05, respectively). 6 PD and 7
PD 1 students, on the other hand, report slight disagreement with the statement that they are satisfied with their
teachers' help (means = -.08 for both). The scale for this question has a 1 indicating agree, O indicating
neutral, and a -1 indicating disagree.

’ ASSESSMENT
q16 by school (Eta® = .05) - According to students, teachers at 7 PD 1 use essay questions as an assessment technique
more frequently than other teachers (mean = 3.33). AB 1-2 and SB 1 students say that their teachers use
essays pretty often as well (means = 3.15 and 3.10, respectively). SB 3 students report the next highest
> frequencies of essay questions (mean = 3.02), followed by AB 1-3,7 PD 2, AB 1-2, AB 2-1, and 6 PD (all five

means 2.90 - 2.94). SB 2 and AB 3-1 teachers reportedly use less essay questions, according to their students

~ (means = 2.88 and 2.84, respectively), while AB 3-2 students report the lowest use of essay questions as an
assessment method (miean = 2.51). As a reminder, a 2 on this scale indicates seldom, 3 is some of the time,
and 4 is most of the time. '

® | EARNING/CONTENT

" q2q9 by school (Eta* = .06) - The students reporting the highest amount of agreement with the statement "I am
satisfied with my achievement this year as reflected in my grades" are from SB 2 and AB 3-1 (means = .81 and
.71, respectively). Next are SB 3 and SB 1 students (means = .68 and .67, respectively), followed by 7 PD 2
and AB 1-3 students (means = .56 and .40 respectively). AB 1-2 students report a fair amount of agreement

D .. that their achievement/grades are satisfactory (mean = .22), while AB 2-1, 7 PD 1, and 6 PD's levels of
agreement are lower (means = .12, .10, and .09, respectively). Lastly, AB 3-2 and AB 1-2 students report the
least agreement with the statement (means = .04 for both). The scale for this question has a 1 indicating agree,
0 indicating neutral, and a -1 indicating disagree.
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NUMBER OF COURSES

q2q14 by school (Eta’ = .06) - The students that indicated the highest level of agreement with the statement, "I am
satisfied with the number of courses available to me", were from SB 1 (mean = .99) and, secondly, from SB2 ¢
(mean = .88). SB 3's students were also fairly agreeable to the statement (mean = .82) as were AB 3-1's
students (mean = .81). AB 1-2's students gave the next highest agreement level (mean = .75) followed by 7
PD 2's students (mean = .61). AB 1-2, AB 3-2, and AB 1-3's students were not as satisfied with the number of
available courses (means = .56, .51, and .51, respectively). Even less satisfied, though, were students from AB
2-1 (mean = .49) and 7 PD 1 (mean =.36). The very least satisfaction with course opportunities came from g
students at 6 PD (mean =.00). The scale for this question has 1 indicating agree, O indicating neutral, and -1
indicating disagree. -

SATISFACTION _

q3q7 by school (Eta’ = .05) - When asked whether or not they would like to remain in their current schedule (a
response of 1) or attend school under a different schedule (a response of 2), the average response from students
at all high schools tended toward changing to a different schedule. AB 3-1 students, however, had the
strongest lean toward wanting to change the current schedule (mean = 1.87). Next came 7 PD 1 (mean =
1.79), AB 3-2 (mean = 1.75), 7 PD 2 (mean = 1.71), 6 PD (mean = 1.70), and AB 1-2 (mean = 1.70). AB 2-
1', SB 3's, AB 1-2's, AB 1-3's, and SB 2's students were less likely to want to change the current schedule (all
means 1.51 - 1.56), while SB 1 students had the lowest reported desire to change their current schedule (mean
= 1.34). :
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STUDENT MEANS BY MINUTES (from Appendix G):

The table in AppendixG provides the means and Eta’ values for the ANOVAs using minutes as the
independent variable. The significant analyses are summarized in the table below (significant at p<.05 and Eta2 > or
=to .05). It should be noted, however, that since we are interested in whether experience on a schedule is related to
any of the dependent variables, there is another appropriate analysis besides an ANOVA. That analysis would be a

) correlation and it is useful for determining if there is a linear effect of minutes on any of the dependent variables.
Therefore, correlation coefficients were obtained for the relationship between minutes and each of the 26
dependent variables. The only analysis that came close to significant (an Eta® of .04) was for ql. The Pearson's r
correlation coefficient was .1830, indicating a positive relationship. This suggests that use of group activities
increases as the number of minutes in class increase (and group activities decrease as minutes decrease). It is
important to remember that a correlation only tests for linear relationships. The means for q1 that appear in Appendix

> G almost fall on an increasing slope, but are not definitively linearly related.

D
ASSESSMENT.
q15 - My teachiers use samplesof. || 005 | 209 | 213| 250 218 | 2.56 1.96
‘my work collected in portfolios to

® |l assess my: performance:-
NUMBER OF COURSES
._q2q1,4 - I am satisfied with the: 0.05 0.42 0.00 0.92 0.63 0.66 0.56
number of courses available to me

. .

D

D

D
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STUDENT MEANS BY YEARS (from Appendix H):

The table in Appendix H provides the means and Eta’ values for the ANOVAs using years as the independent '
variable. The significant analyses are summarized in the table below (significant at p<.05 and Eta’ > or = to .05). It
should be noted, however, that since we are interested in whether experience on a schedule is related to any of the
dependent variables, there is another appropriate analysis besides an ANOVA. That analysis would be a correlation
and it is useful for determining if there is a linear effect of years on any of the dependent variables.

Therefore, correlation coefficients were obtained for the relationship between years and each of the 26 €
dependent variables. The only analysis that came close to significant (an Eta’® of .04) was for q2q14. The Pearson's r
correlation coefficient was -.2039, indicating a negative relationship. This suggests that satisfaction with the number
of courses available to students decreases as the number of years a schedule has been in place increases (and
satisfaction with courses increases as number of years decrease). It is important to remember that a correlation only
tests for linear relationships, and, as indicated by the means for q2q14 below, the means do not appear to be linearly ¢
related, despite the significant Pearson's r.

Surveyliem 3 years
INSTRUCTION: -
q1'- My teachers use group. 0.06 283 | 287 3.16 3.15 2.70
‘activities in my-classes: ‘
'NUMBER OF COURSES: . «
q2q14 - 1 am satisfied with the. 0.05 0.81 0.55 0.70 0.56 0.19
‘number of courses available to me

l

STUDENT MEANS BY POPULATION

The table in Appendix T provides the means and Eta’ values for the ANOVAS using years as the independent
variable. The significant analyses are summarized in the table below (significant at p<.05 and Eta’>or=t0.05). It
should be noted, however, that since we are interested in whether population in a school is related to any of the
dependent variables, there is another appropriate analysis besides an ANOVA. That analysis would be a correlation
and it is useful for determining if there is a linear effect of years on any of the dependent variables.

_ Therefore, correlation coefficients were obtained for the relationship between population and each of the 26
dependent variables. None of the analyses came close to significant, however. This suggests that a higher population
" was not associated with a tendency toward either higher or lower responses on any of the dependent variables, nor wad
a lower population associated with higher or lower responses. It is important to remember that a correlation only tests
for linear relationships.

[table of means of following page]
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Survéy* Item--

'INSTRUCTION"

ql:- My teachers use group
‘activities in my classes -

HOMEWORK:. . -

q LI'-T'am ablé to complete:

my. homework in‘school:

STUDENT/TEACHER:
RELATIONSHIPS

42925~ 1'am satisfied with.
the amount of help my .-
teachers give me:

'ASSESSMENT: =

'q15 - My teachers use
‘samples of my. work: -
collected in portfolios to:
assess my performance: -

'q16 - My teachers use:* _
essay questions to assess:
my: performance-

LEARNING/CONTENT

'd2q93- I'am satisfied with'.
‘my achievement this year
as reflected in my grades-

NUMBER OF COURSES

q2q14 - I am satisfied with
the number of courses
available to me-

SATISFACTION

q3q7 - Considering all your
impressions about the
current schedule at your
high school, select a
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APPENDIX D - THE EFFECT OF GENERAL SCHEDULE TYPE ON DEPENDENT

VARIABLES
4 .
This appendix displays the means and effect sizes for each dependent variable, by the
three general schedule types. For analyses that are significant (significant at p< 05 and Eta’ > or
= to0 .05), the effect size is given. Non-significant analyses are indicated w1th a"ns". A summary
of significant analyses are summarized in AppendixC .
J . _
To interpret the means, it is necessary to know the response modes of the survey items.
Either refer to the actual survey (Appendix J) or use the general rule:
ql'-q29: 1=Never : q2ql-q2q29, q3q5:  +2=Strongly Agree
> - 2=Seldom +1=Agree
' 3=Some of the time 0=Neutral
4=Most of the time -1=Disagree
5=Always : -2=Strongly Disagree
> q3q7: 1=I would like to remain on the current schedule
2=I would like to each under a different schedule
Surveyltem” - o .| Alt.block | Sem. Bick.
INSTRUCT ION- -
'fql - My teachers use group activities in my
classes.: .-
D 'q3 Most class time is spent in. whole class:

instruction

q18 My teachers. use whole class. lecturc in-.
my classes

D q2q7-- The teaching methods of my teachers:
are the same as they've always been. -~ =

HOMEWORK

'ql'l - I am able to complete my homework in-
D school

q12 - Teachers provide feedback on my
homework

q2q27 - L am satisfied with the feedback that
D teachers provide on my homework

Appendix p - page 1
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‘STUDENT ATTENTION -

96~ Tam bored in my classes ns 3.38 3.39
fq8 T have problems with attentlveness in my ns 2.88 291
classes: C

:q9 I have problems w1th mterest m my ns 3.06 0.00
classes:» - : : ‘

ESTUDENTITEACI-IER RELATIONSHIP

_:q4 My teachers work w1th me.in mdmdual ns 2.34 241
study o :

Eq2ql9 I am satisfied: w1th the: qualrty of my : ns 0.36 042
relationships-with-my teachers '

» fq2q22 My teachers know my strengths and ns | 0.25 0.26
‘weaknesses::- ‘ ‘
f_q2q25 [am saUSﬁed with. the amount of help ns -0.02 0.08
’my teachers glve me: ‘ '
‘ASSESSMENT
q ‘ff My teachers use samples of my. ‘work - ns 2.10 2.20
;collected in portfollos to. assess my:
performance- : :
ql6 -~ My-teachers use essay questionﬁs, to: - - ns 3.09 291
'assess my- performance. :
q17 - My teachers. use multiple choice-ahd:;istt_;, ns 3.47 3.30
true-false questionsto assess my performance:

LEARNING/CONTENT . . . ...

q2q5 I am satisfied with the level of ns 0.47 0.47
academic challenge I am provided. =~ '

‘q2q9‘- I am satisfied with my achievementw : ns 0.17 0.21
this year as reflected in my grades. -

q2ql1 - I am satisfied with the depth of - ns 0.27 0.29
coverage of material in my classes

q2q12 - I am satisfied that [ am learning as. ns 0.32 ' 0.35
much this year as last year '
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APPENDIX E - THE EFFECT OF SPECIFIC SCHEDULE TYPE ON DEPENDENT

VARIABLES

D ) _

This appendix displays the means and effect sizes for each dependent variable, by the six
specific schedule types. For analyses that are significant (significant at p<.05 and Eta® > or = to
.05), the effect size is given. Non-significant analyses are indicated with a "ns". A summary of
significant analyses are summarized in Appendix C. :

» . To interpret the means, it is necessary to know the response modes of the survey items.

Either refer to the actual survey (Appendix j) or use the general rule:
ql-q29: 1=Never q2ql1-q2929, q3q5:  +2=Strongly Agree
2=Seldom +1=Agree
_ 3=Some of the time O=Neutral
® 4=Most of the time -1=Disagree
_ 5=Always ' : -2=Strongly Disagree
q3q7: 1=Iwould like to remain on the current schedule

2=I would like to each under a different schedule

D

J
q f;Most class time: is spent ine ns 371 3.36 3.35 3.50 3.36 3.30
‘wholé: class mstrucuon

D ,iq18 - My teachers.use: whole class-. ns 348 3.09 2.97 3.21 3.22 3.09
lecture in my classes: -
q2q7.- The teachihg methods of". ns 0.73 0.36 0.39 0.44 0.39 0.33
my teachers are the same as..

® they've always been-

HOMEWORK
ql1 -1 am able to complete my ns 2.64 306 f 3.09 2.50 2.76 2.95
homework in school: :

» q12' - Teachers provide feedback ns 275 2.96 297 293 3.01 3.16
on my homework _ '
j‘q2_q27{.- I am satisfied with the ns -0.29 -0.01 0.23 -0.14 | -0.05 0.22
feedback that-teachers provide on

® my homework -~

Appendix E - page |




:ﬁS.*'I'UDENT"A"I'TEN;I‘I(.l)N‘?"'f~ =

'q6 I am bored in mxclasses ns 3.51 3.30 3.19 3.62 3.40 3.20

ns 3.09 2.74 2.50 2.96 3.03 2.86

:tq8 I hiave problems withi-
‘attentiveness in: my classes

:jq9':'Ihave problems thhmterest:- ns 322 296 265 330 | 3.07 2.84

:fSTUDENT/TEACHE '

"ERELATIONSHIP"‘ o

fq4 My teachers work wrth mc ms.
individual'study:::

ns 2.26 2.39 242 2.53 2.38 2.54

2419 _I~am”sat1sﬁed withithe: - ns| 022 044| o044| 033| o044 | o067
quality. of my relatronshrps wrth
"fmy teachers E :

ns 0.11 0.34 0.46 0.10 0.22 0.37

. :strenggs and weaknesses

ifq2q25 L am satrsﬁed wrth the
:amoun -of: help my teachers g1ve

ns -0.08 0.03] 0.17 -0.11 0.09 0.39

ASSESSMENT_

j’q'l'-S; '-'My teachers use sar'nples::.of-; 0.70 2.13 2.09 2.65 1.89 2.11 2.66
‘my: work collected.in portfolios.to.

assess my performance

__ql6 My teachers use: essay ns -2.90 3221 261 291 3.00 2.99
questions to assess my

performance:: .

q17 - My teachers use~multiple~- ns 3.45 3.48 3.16 3.54 3.28 3.49
choice and true-false questions to-

assess my performance::

LEARNING/CONTENT "

q2qg5 - I am satisfied with the. ns 048 0.46 0.49 0.52 0.46 0.50
level of academic challenge I am

rovided.
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§q2q9 I am: satlsﬁed W1th my

‘achievement: thlS year as reﬂected -

ns

0.09

0.21

0.23

0.12

0.22

0.72

in‘my grades

:§q2qll 1 am satnsﬁed w1th the |
jdepth of coverage of materxal in

ns

0.25

0.28

041

0.29

0.26

0.34

E:my classes

ns

0.30

0.33

0.42

0.42

0.31

042

Efq2q13 Iamsansﬁed that can

ns

0.30

0.52

0.74

0.24

0.33

0.57

‘apply what I have leamed::

ézq2q18 Tam gammg an‘in- depth
funderstandmg of the:subject
‘matter:in: rnost of my: classes

ns

. 0.14

0.33

0.49

0.19

0.28

0.44

4NUMBER OF COURSES

Q2ql4 T am satisfied. with the-

0.06

0.00

0.42

0.60

0.49

0.61

0.87

number:of courses: avanlable to me

:SATISFACTION

:fq3 5'- I like the current dally

':schedule of ‘classes at my. school -

ns

240

2.54

2.60

2.49

245

2.17

"q3q7 Con51dermg all your..

impressions about the current:
schedule at your hlgh school;:
_select aresponse

ns

1.70

1.77
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APPENDIX F - THE EFFECT OF SCHOOL ON DEPENDENT VARIABLES

' .
This appendix displays the means and effect sizes for each dependent variable, by the
twelve schools. For analyses that are significant (significant at p<.05 and Eta’ > or = to .05), the
effect size is given. Non-significant analyses are indicated with a "ns". A summary of
significant analyses are summarized in Appendix C.
)
To interpret the means, it is necessary to know the response modes of the survey items.
An abbreviated form of the response options for each survey item is provided under the survey
questions to assist in the interpretation of the means. The full set of response options can be
found in the Appendix J- the student survey.
p
My_'teéc’h‘é’r’éfus‘e*sgr_'bdpj 009 | 259 279 | 270| 315 | 208 300 | 289 | 275 | 273 | 3.03| 279 | 332
ivities in. my classes:: -
5 Always' -
93+ Most class time s .- as | 371 ] 336|338 338| 349 309 350 | 304 344 345] 351 300
‘'spent in. whole class:.
‘instruction::.
> 1 Never. -
5- Always .
ql8- My;téachers;.u'se:- ns | 348 | 305|322 38| 339 307 | 321 | 284 | 302 | 328 316 296
whole class lecture in my-
classes - '
‘1°- Never:
D S - Always :
q2q7 - The teaching_,_ o ns | 073 ] 032] 038 0381 050 | 031 ] 044 046 ] 037} 027 | 040 | 030
methods of my teachers are.
the same as they've always:-
- [l been '
D -2 - Strongly. Disagree:
‘ +2 - Strongly Agree
® .
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‘qI'l'- I'am able to Cbmpleiér-
my. homework in school

-1~ 'Never: -

‘5 Always

0.05

2.64

3.11

2.93 286 | 265 | 276

1250

343

2.95

2.41

2.80

3.26

’ql2 Teachers provude
4feedback on' my- homework'

ns

275

2.89

3.18 287 | 318 3.01

2.93

3.03

2.95

2.99

3.06

3.29

:prov1de on my: homework::j: ‘
-2~ Su-ongly Dlsagree
'.'+2 Strong)[ Aggee

ns

-0.29

0.10

026 | -007 ] 0.00| -0.09

-0.14

0.48

0.13

0.12

0.11

-0.33

fSTUDENT ATTENTIONI*

51q6__ I-am bored m my

ns

3.50

3.31

3.27 337 346 336

3.62

2.57

3.46

3.25

3.33

3.09

.:q8 I’have problems with:
;attentlveness in my. classes -

ns

3.09

2.74

2.74 295 | 314 3.01

2.96

2.25

2.60

279

3.04

2.77

q9: Lhave problems, with:-
interest in my classes:.
'1°- Never.:

5. Always

ns

3.22

298

291 309 | 311 | 299

3.30

2.40

2.76

2.77

293

2.80

.STUDENT}I'EACHERE'E:-
RELATIONSHIPS - -

q4 - My teachers work with
me in individual study-

| - Never

5:-- Always

ns

2.26

2.32

2.63 250 | 226 (| 236

2.53

2.64

2.33

2.27

2.39

2.76

q2q19 - I am:satisfied with:
the quality of my
relationships with my
teachers .

-2 - Strongly Disagree .
+2.- Swongly Agree-.

ns

0.22

0.37

0.67 044 | 041 ] 048

0.33

0.78

0.30

0.74

0.48

0.77

q2q22 - My teachers know
my strengths and
weaknesses

-2 - Surongly Disagree -
+2 - Strongly Agree-

ns

0.11

0.28

0.53 026 | 010} 0.31

0.10

0.74

0.35

0.39

0.07

0.58
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0.05 | -0.08 | -0.08 | 0.35 006 | 009 012 ] 0. 046 1 005 037 ] 0.16 ] 0.55

teactiers give me. i
-2~ Strongly: Dlsagree -
:+2 Strongly Agree .

ns | 2131 2.00| 234 196 | 223 | 213 1.89 266 | 265 | 266 | 241 | 2.82

005 | 290 333]292] 315] 291 2.94 291 2.84 | 251 310 | 2.88 | 3.02

ns | 345 348 | 349 3371 345 | 324 | 354 334 | 308 | 349 | 360 342

"LEARNING/CONTENT

'iq2q5 & I am sallsﬁed Wllh : ns | 048 | 040 | 0.64 049 | 038 | 050 | 0.52 057 | 044 )] 076 | 051 | 0.55
‘the level of acaderici: .
challénge I'am providéd::.

i:2 - Strongly. Disagree::.

+2 - Strongly Agree:

1q2q9 - I am satisfied with:- 006 | 009} 0.10)056] 022] 004} 040 0.12 0.71 004 | 067 081 | 0.68
‘my achievement this year
“as reflected in my grades
-2 - Strongly Disagree

+2 .- Strongly Agree

q2ql1-Tamsatisfied with - f| ns | 025 | 023] 041 | 035] 014 028) 0290 | 062 | 032| 032 023 042
the depth of coverage of ..
material in my classes:-
-2 - Strongly Disagree:
+2 - Strongly Agree

q2q12:- I am satisfied that I ns 0.30 0331 035 0.41 0.12 0.38 0.42 0.51 0.39 0.41 0.19 0.59
am learning as much this ' :
year as last year -

-2 - Strongly Disagree-
+2 - Strongly Agree:
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j'can apply what I have:
learned:: .

:-2 -Strongly Dnsagree
+2- Strongly Agree

0.30

0.45

0.72 035 024

0.39

0.24

0.87

0.69

0.64

0.44

0.64

iq2q18 Iam gammg an.
‘in-depth: understandmg of
the subject matter in most::

322

3.67

3.60 028 | 021

3.39

37

0.68

3.52

0.45

024

0.57

©0.00

0.36

0.61 056 | 0.75

0.51

0.49

0.81

0.51

0.99

0.88

0.82

240

2.62

230 | 234 | 263

2.39

2.49

2.14

279

2.36

2.36

1.96

'1mpressmns about the:
current schedule at your
_h1gh school select a:.
response:

T'- remain.w/ current:
schedule- -

2= change to different::

1.70

1.79

o

J

1.71 1.51 1.70
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APPENDIX G- THE EFFECT OF MINUTES ON DEPENDENT VARIABLES

J This appendix displays the means and effect sizes for each dependent variable, by
minutes. For analyses that are significant (significant at p<. 05 and Eta® > or = to .05), the effect
size is given. Non-significant analyses are indicated with a "ns". A summary of significant
analyses are summarized in Appendix C.

To interpret the means, it is necessary to know the response modes of the survey items.

] ' Either refer to the actual survey (Appendix Jj) or use the general rule:
ql-q29: 1=Never _ q2q1-92929, q3q5:  +2=Strongly Agree
2=Seldom +1=Agree
3=Some of the time O=Neutral
4=Most of the time -1=Disagree
] _ 5=Always -2=Strongly Disagree

q3q7: 1=I would like to remain on the current schedule
2=I would like to each under a different schedule

’:INSTRUCTION“*":'. SR

q ~'My teachers use group ns 2,77 2.59 2.88 2.90 3.02 3.15

‘factlvmes in: my classes:

féq3 Most class time is- spent ln ns 3.36 3.71 349 3.34 3.28 3.38

‘whole class 1nstructxon

iq18 My teachers use whole class-

| ns| 309| 348 321 323 3.02 3.18
lecture-in my classes :

?q2q7 The- teachxng methods of
my teachers are the same as.
they've always:been

HOMEWORK "

ns 0.34 0.73 0.35 0.40 0.36 0.38

q11 - Tam able to complete my ns|  306| 264 266 271|301 2.86

homework in school -

'q12 - Teachers provide feedback ns 2.96 2.75 304 | 3.09| 3.09 2.87

on my homework

ns -0.01 -0.29 0.11 | -0.04 0.18 -0.07

'q2q27 - I am satisfied with the
feedback that teachers provide on
my homework '
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STUDENT ATTENTION ~~~~~~~

I am bored in- my cIasses ns 3.30 3.51 3.30 341 3.25 3.37
8 - Thave problems with ns| 274] 300|295 307 272 . 245
'-attentrveness in: my classes
ns 2.96 3.22 2.87 3.05 2871 . 3.89
ns 2.39 2.26 2.34 231 2.59 2.50
v ns 0.44 0.22 0.58 0.44 0.55 0.44
:quahtyzof my relatlonshrps wrth
‘my teachers : 1l
| q22 ‘ My teachers know my:: ns 0.34 0.11 0.18 0.20 043 026
':strengths and: weaknesses S ' -
2q25 Iam satrsﬁed wrth the v ns 0.03 -0.08 0.24 0.10 0.26 0.06
: 't*of help my teachers grve
EZASSESSMENTW
5:. My teachers use:samples’ of 0.05 2.09 2.13 2.50 2.18 2.56 1.96
tmy work collected in: portfolios to’
‘assess my performance
':“q_l;6:-_ My teachersr.use.e_ssay.z : ns 3.22 2.90 -2.96 293 2.86 3.15
‘questions to assess my.
performance
q17 My teachers use multiple ns 3.48 3.45 3.56 3241 © 336 3.37
:choxce and true-false questxons to
assess my performance:: - '
LEARNING/CONTENT:
q2q5 - I am satisfied with the: ns 0.46 0.48 0.61 0.40 0.52 '0.49
level of academic challenge I am-
provided
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ns 0.21 0.09 0.76 0.22 0.40 0.22
®
ns “0.28 0.25 0.26 0.21 0.39 0.35
]
ns 0.33 0.30 0.27 0.25 0.49 041
ns 0.52 0.30 0.52 0.31 0.58 0.35
®
ns 0.33 0.14 0.32 . 0.27 045 0.28
®
0.50 0.42 0.00 0.92 0.63 0.66 0.56
» _ :
X : ns 2.54 2.40 2.36 2.51 2.30 2.34
schediile of classes at: my SChOOle:E-‘_‘
t:q3q7 Con51dermg all your ns 1.46 1.37 1.26 1.36 1.31 1.26

impressions. about the: current

» schedule at your h1gh school
'select a response
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APPENDIX H- THE EFFECT OF YEARS ON SCHEDULE ON DEPENDENT VARIABLES

® ‘ ' This appendix displays the means and effect sizes for each dependent variable, by the
number of years the school has been on the schedule. For analyses that are significant
(significant at p<.05 and Eta’ > or = to .05), the effect size is given. Non-significant analyses are
indicated with a "ns". A summary of significant analyses are summarized in Appendix C.
To interpret the means, it is necessary to know the response modes of the survey items.

D Either refer to the actual survey (AppendixJ) or use the general rule:
ql-q29: 1=Never q2ql-q2q29, q3q5:  +2=Strongly Agree
2=Seldom +1=Agree
3=Some of the time O=Neutral
: 4=Most of the time -1=Disagree
® S5=Always -2=Strongly Disagree

q3q7: 1=I would like to remain on the current schedule
2=I would like to each under a different schedule

q: '_Most class tlme is spent in;;
‘whole class instruction:-

fq18 My teachers use whole class-' ns 3.27 3.02 3.05 3.18 3.25

lecture:in my classes -

?qqu--Th'e teaching.methods'lpﬁizjg._- ns| 041 035 0.35 0.38 051
my teachers are the same as.© .- v

they've always been:

'HOMEWORK .

qll-Iamable to,complete";’myﬁ-r ns 2.69 2.93 2.98 2.86 2.89

homework in school. -

ql2- Teachers provide feedback ns 3.11 2.99 3.15 2.81 2.83

on my homework.

q2q27 - I'am satisfied with the‘;.
feedback that teachers provide on
my homework:

ns 0.10 0.07 0.16 -0.07 0.18
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:STUDENT ATTENTION“I B

ns 3.36 3.28 3.28 3.37 3.40
ns 2.99 2.75 2.84 2.95 2.90
ns 2.96 2.82 2.99 3.09 3.09
ns 2.36 2.39 2.67 2.50 2.29
ns 0.53 0.46 0.61 044 | 030
ns 0.21 0.39 0.41 0.26 0.20
ns 0.20 0.14 0.31 0.06 -0.08

'EASSESSMENT g

.:My teachers use. samples of: ns 2.38 2.40 2.52 1.96 2.06

.;my “work collected. in: portfohos to )

'assess my performance:: .

fiql6 My teachers use essay ns 2.94 277 2.98 3.15 3.13

questions to assess my: :

performance::.

q17.2 My teachers use multiple: ns 3.43 3.20 3.46 3.37 3.47

choice and true-false quesuons to:

assess my performance:. .

:LEARNING/CONTENT

q2q5 - I am satisfied With.the _ ns 0.53 0.49 0.54 0.49 0.44

level of academic challenge [ am

provided. -
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Y

%q2q9 Tam: satlsﬁed with my:-.

facl'uevement thlS year as, reflected‘

inmy grades

ns

0.48

0.32

0.48

0.22

0.10

iq2q11 I am saUSﬁed w1th the:
;depth of coverage of matenal in:
‘m classes L :

ns

0.24

0.34

0.38

0.35

0.24

ilearn'"ngéas;much thlS year as : '

ns

0.23 |

0.40

0.53

0.41

0.31

fq2q13' Tam. satxsﬁed that I can
"apply what I have leamed

ns

0.44

0.57

0.49

0.35

0.39

::'matter in- most of my classes

ns

0.31

0.41

043

0.28

0.22

’;NUMBER OF COURSES:

iq2q14 I am sat1sﬁed w1th the‘--

0.05

0.81

0.55

0.70

0.56

o19f

E:SATISFACTION

fq3q5 I hke the: current dally

ns

2.45

2.49

2.16

2.34

2.52

'schedule of classes at my school

_'q3q7 Cons1dermg all your:
‘impressions about the current.
'schedule: at your:high school;.
select a response

ns

1.32

1.39
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APPENDIX 1 - THE EFFECT OF POPULATION ON DEPENDENT VARIABLES

) : This appendix displays the means and effect sizes for each dependent variable, by the
school populations. For analyses that are significant (significant at p<.05 and Eta? > or = to .05),
the effect size is given. Non-significant analyses are indicated with a "ns". A summary of
significant analyses are summarized in Appendix .

To interpret the means, it is necessary to know the response modes of the survey items..

] Either refer to the actual survey (Appendix J) or use the general rule:
ql-q29: 1=Never q2q1-92929, q3q5:  +2=Strongly Agree
2=Seldom +1=Agree
3=Some of the time ~ 0=Neutral
4=Most of the time -1=Disagree
D 5=Always ' -2=Strongly Disagree

q3q7: 1=I would like to remain on the current schedule
2=I would like to each under a different schedule

q3 - Mastclass time i
‘spent.in.whole clas
‘instruction:.* 7 <

ql g MY _ téﬁchers- use:

® whole class lecture in-my -
"classes. - - o

q2q7 - The teaching: -
‘methods of my teachers are-
thie- same as they've always'
been:.

HOMEWORK'

‘c'lll - | am able to complete:
my homework in school

:q 12:- Teachers pfovid'eﬁ
D feedback on my homework:

q2q27 - [ am satisfied with: ns 0.48 0.26 0.13 | -0.10 0.12 | -0.14 | -0.29 { -0.07 | -0.09 0.33 0.11 | 0.00
the feedback that teachers
‘provide on my homework

Appendix I - page 1
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;q6 I am' bored in. my
classes:. ;

2.57

3.27

3.46

3.31

3.25

3.62

3.51

3.37

3.36

3.09

3.33

fq8 [ have problems with: -

2.25

2.74

2.60

2.74

2.79

2,96

3.09

2.95

3.01

2.77

3.04

3attentlveness in my classes

;'mterest in. my classe

2.40

291

2.76

298

2.77

3.30

3.22

3.09

2.99

2.81

2.93

ffSTUDENTfI‘EACHEK
RELATIONSHIPS

fiq4w My teachers work w1th..

2.64

2.63

233

2.32

2.27

2.53

2.26

2.50

2.36

2.76

2.39

qu2q19 Tam satlsﬁe wnth
jthe quality of my:. .
‘relationships. wnth m 3
'teachers*- S

0.78

0.67

030 |

0.37

0.74

0.33

0.22

0.44

0.48

0.77

0.48

fq2q22 My teachers know :

0.74

0.53

0.35

0.28

0.39

0.10

0.11

0.26

0.31

0.58

0.07

0.46

0.35

0.05

-0.08

0.37

-0.08

0.06

0.12

0.55

0.16

'?ASSESSMENTE:}}

,'qlS My teachers use"
‘samples of my work:..
,collected in portfohos to
assess my performance- -

2.66

2.34

2.65

2.00

2.66

1.89

2.13

1.96

2.13

2.82

241

ql6.= My teachers use essay.
questions to assess my:
‘performance: -

2.84

2.92

2.51

333

3.10

291

2.90

3.15

2.94

3.02

2.88

q17- My teachers use:
‘multiple choice and-
true-false questions to-
assess my performance:

3.34

3.45

3.08

3.48

3.49

3.54

3.45

3.37

3.24

3.42

3.60

LEARNING/CONTENT

q295 - I am satisfied with
the level of academic -
challenge I am provided

0.57

0.64

0.44

0.40

0.76

0.52

0.48

0.49

0.50

0.55

0.51

q2q9 - [ am-satisfied with
my achievement this year-
as reflected in my grades .

0.71

0.56

0.41

0.10

0.67

0.12

0.09

- 0.22

0.40

0.68

0.81
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22411~ I'am 'satisfied. '»'vu'h :
the:depth of coverage of
‘material in my classes:

'42q12:- [ am'satisfied that [

‘am learning as much thisi:-
‘yéar as last year

;:q2q13 [ am sapsﬁed tha 18

"of my-classes -

r-NUMBER OF. COURSESi

‘fq2ql4 [ am:satisfied. wrth i

the number of courses

‘availableto me:"

EI'SATISFACTIONFJ.-‘ .

'§q3q5 1 like the’ current

.dally schedule of c[asses at i

'y school

:‘jq3q7 Consndenng all your'

impressions about the:*
“current schedule at. your :
hlgh school, select a:
:response

Appendix - page 3
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® STUDENT SURVEY INSTRUMENT
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STWE&ID[‘%UI{VEY

The purpose of this survey is to collect your perceptions regarding school policies, processes, and practices,
especially as they relate to teaching and learning. ALL RESPONSES ARE COMPLETELY CONFIDENTIAL.

D
SECTION 1
Directions: This set of questions relates to teaching processes and classroom activities at your high school. Please
CIRCLE the number for each item that best indicates the frequency with which the behaviors occur in your classes this
D year. If you do not know or do not have enough information to answer any item, please circle 8 for Don't Know.
Most Some Don't
Always of the of the Seldom Never Know
Time Time
b 1 ‘My teachers use group activities in my :
classes . . . . ... ..., 1 2 3 4 5 8
2. In my classes, time is distributed among
whole class instruction, small group work, . _
> and individualstudy . . . . .. ... .. .. 1 2 3 4 5 8
3. Most class time is spent in whole class o
instruction . . . .. ... .. ... .. . 1 2 3 4 5 8
4. My teachers work with me in individual
study . ... L 1 2 3 4 5 8
> y
5. My teachers are using new instructional
approaches thisyear . . . . . ... .. ... 1 - 2 3 4 5 8
6. [am bored inmyclasses. . . . ... .. .. 1 2 3 4 5 8
D 7. My teachers are able to cover the material for -
my classes in the amount of time provided . I 2 3 4 5 8
8. [ have problems with attentiveness in my :
classes . . . ... ... o L 1 2 3 4 5 8
D 9. [ have problems with interest in my classes . 1 2 3 4 5 8
10. My parents have contact with my teachers . 1 2 3 4 5 8
1. [ am able to complete my homework in
school. . . . ... .. S 1 2 3 4 5 8
» 12. Teachers provide feedback on my homework 1 2 3 4 5 8
y :
13. My teachers use textbooks as a primary
instructionaltool . . . . . . .. .. ... .. 1 2 3 4 5 8
14. My teachers use a variety of instructional .
D materials other than textbooks in my classes 1 2 3 4 5 8
15. My teachers use samples of my work
collected in portfolios to assess my '
performance . . . . .. ... ... ... .. 1 2 3 4 5 8

BEST COPY AVAILABLE 2



Most Some Don't
Always of the of the Seldom Never Know
Time Time
16. My teachers use essay questions to assess my
performance . . . . . ... ... ... ... 1 2 3 4 5 8
17 My teachers use multiple choice and true- .
false questions to assess my performance . . 1 2 3 4 5 8
18. - My teachers use whole class lecture in my
classes . . . .. .. ... . 1 2 3 4 5 8
19. My teachers use worksheets in my classes. . 1 2 3 4 5 8
20. My teachers require me to use multiple
sources of information to answer project- _
based problems. . . . ... ... ... ... 1 2 3 4 5 8
21 In my classes, | use computer applications ‘
for drill and practice, and/or tutorials . . . . 1 2 3 4 5 8
22. In my classes, | use computer applications
' for problem-solving and/or simulated
learning activities. . . . . .. .. ... ... 1 2 3 4 5 8
23. [n my classes, [ use computer data bases . . 1 2 3 4 5 8
24. In my classes, [ use spreadsheets. . . . . . . ! 2 3 4 5 8
25. In my classes, [ use wordprocessing . . . . . 1 2 3 4 5 8
26. In my classes, [ use computer graphics . . . 1 2 3 4 5 8
27. In my classes, [ use teleccommunications. . . - - 1 2 3 4 5 8
28. I am enthusiastic about my school . . . . . L 2 3 4 5 8




SECTION 2

Directions: This set of questions relates to your satisfaction with teaching processes and classroom activities at your

high school. Please CIRCLE the number that best indicates the level of your agreement with each item. Please answer
> the items based on your satisfaction with your classes this year. If you do not know or do not have enough information

to answer any item, please circle 8 for Don't Know.

12,

» i

2.
> 3

4.
> 5

6.

7.
D

3.
D 9

10.
D

.
D

13,

14,
D

1s.

16.

My general attitude toward my school is
positive . . . . . .. ... L.

Generally, I am satisfied with the amount of
homework teachers assignme . . . . . . . .

Generally, I am satisfied with the size of my

classes . . . . . ... ... ...

Generally, [ am satisfied with the amount of
content covered this school year. . . . . ..

Generally, [ am satisfied with the level of
academic challenge [ am provided. . . . . .

Generally, [ am satisfied with the
effectiveness of my teachers . . . . . . . ..

Generally, the teaching methods of my
teachers are the same as they've always been

Generally, [ believe there has been a positive
change in the teaching and learning processes
in my classes thisyear . . . . . . ... ...

Generally, [ am satisfied with my
achievement this year as reflected in my

Generally, [ am satisfied with the quality of
whatllearn. . . . . . .. ... .. .....

Generally, [ am satisfied with the depth of
coverage of material in my classes. . . . . .

Generally, [ am satisfied that | am learning as
much this year as lastyear. . . . . .. . ..

Generally, [ am satisfied that [ can apply
what [ have learned. . . . . . . .. ... ..

Generally, I am satisfied with the number of
courses availabletome. . . . . .. ... ..

Generally, I am mastering important
CONCEPLS . . o v v o v o e e e e e

Generally, [ am satisfied with the completion
rateofmywork. . . . ... ...

Strongly

Strongly Don't
Agree Agree Neutral Disagree Disagree Know
1 2 3 4 5 8
| 2 3 4 s 8
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
! 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
L 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
1 2 4 5 8
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17.

18.

19.

20.

21.

23.
24.
25.

26.
27.

28.

In general, my attitude toward school is
positive. . . . .. .. ... ... ...

Generally, I am gaining an in-depth
understanding of the subject matter in most
ofmyclasses. . . .. ............

Generally, I am satisfied with the quality of
my relationships with my teachers. . . . . .

Generally, I am satisfied with the amount of
input [ have in school decisions that affect
students. . . . ... ... L.,

Generally, I am learning as much as [ should
be this academicyear. . . . . . ... .. ..

Generally, my teachers know my strengths
and weaknesses. . . . ... ... ......

[n general, my attitude toward my teachers is
negative. . . . ... ... .. ... ...,

Generally, I wish my parents had more
contact with my teachers. . . . . . .. ...

Generally, I am satisfied with the amount of
help my teachers giveme . . . . .. .. ..

Generally, I am satisfied with my workload .

Generally, I am satisfied with the feedback
that teachers provide on my homework . . .

Generally, my parents are very involved with
myteachers. . . . .. ... ... . .....

Generally, my parents are very involved with
my school activities . . . . . ... .. ...

Strongly Strongly | Don't
Agree Agree  Neutral Disagree Disagree | Know
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
! 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8.
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8
1 2 3 4 5 8




SECTION 3

Directions: This set of questions relates to the CURRENT CLASS SCHEDULE at your high school. Please check the
box next to the appropriate response for each item.

Have you ever attended a high school (including

your current high school) that was nor on a 6-

period day schedule?

Ch Yes (my current high school)

Ck Yes (a previous high school)

. Yes (my current high school and a
previous high school)

D" No
Ok [ don't know

When compared to other-schedules, the
traditional 6-period school day provides the best
opportunity for learning.

C Strongly agree
Ck Agree

. Neutral

W, Disagree

C Strongly disagree

The traditional format of approximately 55-
minute classes over approximately 180 days is .
beneficial to quality education.

Cr Strongly agree

Ck Agree
. Neutral
W, Disagree

Ck Strongly disagree

There are alternative schedules that are
beneficial to quality education.

CI Strongly agree

Ck Agree
O Neutral
W, Disagree

Ck Strongly disagree

[ like the current daily schedule of classes at my
school.

Cr Strongly agree

Ck Agree

.; Neutral
By Disagree
C

Strongly disagree

BEST COPY AVAILABLE

10.

Overall, [ would rate my experience of attending
high school under the current schedule:

Cl Excellent

Ck Good
Ck Fair

D‘ Poor
CF  Terrible

Considering all your impressions about the
current schedule at your high school, select a

response:

Ch [ would like to remain in the current
schedule

Ck [ would like to attend under a different
schedule

F 1 have no opinion
Ck [ am undecided

If you transferred into your current high school
from another high school, how successfully did
your current school accommodate your transfer?
I Extremely successful

Somewhat successful

Not very successful

Extremely unsuccessful

[ did not transfer into my current high
school

GGG

If you transferred from another high school,
what type of a schedule was your previous
school on?
C 6 period schedule
7 period schedule
7 period block schedule
4 x 4 block schedule
Other schedule (describe

)
[ don't know the previous schedule
[ did not transfer into my current high
school

QR QLG

What high school do you attend currently?




SECTION 4
Directions: This set of questions relates to demographic information. Please check the appropriate response. ¢
1. What is your gender? 7. What was your grade average for /ast school
g Female Iy:elar? :
[P Male ' A-B o
[k B-cC
2. What is your current grade level? Cr C-D
O oth ¢ DF
CF ioth
Ok 11th 8. What is your EXPECTED grade average for this e
[my 12th Is:cll?ool year?
. A-B
3. What is your racial or ethnic background? Ck B-C
O African American Cr C-D
e Asian Cr D-F e
Cr Caucasian
O Hispanic 9. [f you are curre‘ntl)‘/ taking any of the following
C» Native American classes, please indicate the class level (e.g., AP,
¥ Other H, C, Z) and your expected grade (e.g., A, B, C,
. D) in that class. For those that do not apply to
4. How many years have you attended Chesterfield you, please lease blank. v e
County Public schools? %ﬁ‘ﬁ LEVEL GRADE
t —_—_— —_—
E]: Under 1 year Math -
O I -2 years Music (vocal/
3 -5 years instrumental) .
r 5 - 10 years Science
Ck Over 10 years Social Studies
' ' Foreign Language
5. Approximately, how many days of school did you Special Education
miss last year?
O 0-4 days 10. Please list all Honor classes that youare = @
CF 5-9 days currently taking and your fzxpected grade in those
Cr 10-14 days pllassesi If y(:)l: ar;: not taking any Honors classes,
Wy 15 days or more peasc feave blank.
. HONORS CLASS GRADE
6. Approximately, how many days of school have e
you missed this year?
O 0-4 days
W 5-9 days
Cr 10-14 days
C 15 days or more ¢
&>
O
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SECTION S

Directions: This next set of questions consists of "open-ended" questions. Please write your response in the space
following each item.

B

What do you see as the general highlights/strengths of the current schedule? (i.e. class size, motivation,
enthusiasm, improved grades, relationships with students and teachers . . .)

What are your major concerns about the current schedule?

| Do 4you feel that the schedule is meeting your needs? In what ways does the schedule meet/not meet your hopes

for your education and future?

What do you see as the general hlghllghts/strengths of an alternative schedule? What are your major concerns
about an alternative schedule?

Please share any information you think would help your high school improve its schedule.

Thank you for completing this survey!
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11.

12.

13.

14.

Please list all AP classes that you are currently
taking and your expected grade in those classes.
If you are not taking any AP classes, please leave
blank.

APCLASS | GRADE

How many hours a week do you currently work?
O [ do not have a job

1 - 5 hours per week

6 - 10 hours per week

11 - 15 hours per week
- 16 - 20 hours per week

Over 20 hours per week

Hn|mnin

On éverage, how many hours a week do you
spend on extracurricular activities (including
clubs and sports)?

O 0 hours per week

1 - 3 hours per week

4 - 6 hours per week

7 - 9 hours per week .
10 - 12 hours per week
Over 12 hours per week

]

QOO0

What do you think you will do immediately after
you finish high school? (Check all that apply)
O Go to a vocational or trade school

Go to a community or junior college

Go to a four-year college or university
- Go to work full-time

Go to work part-time

Join the military services

Be a full-time homemaker

Other (specify: )

u|u[u[n(s|nl
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